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Abstract: This study focused on the impact of teachers’ perceptions on female head teachers’ leadership efficacy in public 

primary schools in the Morogoro region. The study was guided by feminist leadership theory. A mixed research approach 

embedded in convergent research design was used under pragmatism philosophy. Data collection was done by questionnaires 

with 378 respondents and semi-structured interviews with 15 respondents. A simple random sampling technique was used to 

obtain 378 respondents for questionnaires, while a purposive sampling technique was used to obtain 15 respondents for 

interviews. A descriptive statistical method through SPSS version 27.0 was used on quantitative data and thematic analysis 

method was used for qualitative data. The study discovered the impacts of teachers’ perceptions on female head teachers’ 

leadership efficacy are; unsupportive of working context, emotional state, position giving up and behavioural transformation. 

However, the study concluded that despite the impact of teachers’ perceptions on female head teachers’ leadership efficacy, 

most female head teachers are trying to stand firm in leadership efficacy.  Therefore, the study recommended that educational 

practitioners use mass-media to broadcast about gender awareness to teachers. Again, educational practitioners conduct 

gender related workshops for teachers in schools even once or twice per year. Also, educational practitioners continue making 

sure that female head teachers get various workshops for boosting their strength in leadership. Further, the study recommended 

that educational stakeholders continue making implementation of gender related polices. Moreover, researchers who are 

interested to this study, are invited to perform the related study at other educational levels. 
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1. Introduction  

The impacts of societal perceptions on female leaders have 

been an issue of discussion universally (Grabrinet, 2024: 

Harris, 2024).  These impacts of societal perceptions on 

female leaders have mostly been in a negative way, 

harming them psychologically and in their leadership 

efficacy (Mbalilaki, 2022: Naqbi, 2023). These impacts 

like unconducive school working environment, prevails in 

schools just because of teachers’ perceptions on female 

head teachers’ leadership efficacy (Harvey & Jones, 2022: 

Toropova & Johnson, 2021). In some schools, female 

leaders reach the decision to quit their leadership positions 

or seek to quit their leadership positions so as to be a mere 

teacher, due to the acute impacts of teachers’ perceptions 

on them (Dube, 2025; Mogoai, 2024: Shemahonge, 2022). 
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Historically, female leaders have been victims of the 

impacts of teachers’ perceptions on their leadership 

efficacy more than male head teachers. This is because 

females are considered as not fit for leadership positions. 

Schools’ leadership responsibilities were generally 

correlated with masculinity, which most of the people think 

that masculinity and power are in men (Mathetha, 2025: 

Xu, 2025). Actually, female leaders suffer in leadership 

efficiency because of societal perceptions which basically 

disturb and turn their minds in un-settled situations.   

Some efforts have been taken to address the impacts of 

societal perceptions on female leadership efficacy in 

Tanzania and international perspectives in general 

(Kandemiri, 2022: Teles et al., 2020). These efforts include 

community sensitization on women’ leadership 

capabilities, gender sensitive training for educators and 

administrators, police charges like affirmative actions for 

appointments, empowerment programs for female 

teachers, and development of new leadership models 

teachers that value diversity (Rutebeka, 2023) However, 

this implicate that, despite all these efforts, female head 

teachers are still facing some harming troubles due to 

impacts of teachers perceptions on them. 

Empirical studies explicate numerous impacts of teachers’ 

perceptions on female leadership efficacy, among them are 

job dissatisfaction, stress, frustrations, unconducive school 

environment, quitting leadership positions, lowering 

leadership morale, changing behaviour, and being isolated 

(Galganjigmed, 2023: Toropova & Johnson, 2023). 

Scholars from various countries have written related 

studies on the impact of teachers’ perceptions on female 

head teachers’ leadership efficacy. For example, in the 

United States of America, some female leaders are victims 

of the impact of teachers’ perceptions (MicKinsey & 

Company, 2025 and De Paola et al., 2022). Similarly, 

female leaders may get angry easily when they realise that 

they are perceived in a negative way and not respected 

(Hopkins, 2024: Tremmel, 2023). In this society female 

leaders may be affected psychologically, being 

demotivated to effectiveness and school can turn into 

unconducive environment.  

Further, in European countries, leadership is traditionally 

often tied to male traits like competitiveness and 

aggressiveness creating some kind of contempt and 

disrespect to female leaders who do not fit this mould 

(European Commission, 2025: Magnanell, 2024; Mlerzwa, 

2025). In the same line female school leaders are perceived 

as less authoritative; as a result, they face rejection and 

isolation while male leaders are favoured and valued 

(Cabral, 2021; Lore, 2025: Tremmel, 2023). This implies 

that, female leaders suffer from being victims of societal 

perceptions, which harms their leadership performance. In 

Asian countries like China, Arabia, Japan and India, due to 

employees’ perceptions towards female leaders, some of 

these leaders may be demoralised to the extent of being 

discouraged even making efforts for career advancement 

(Galganjigmed, 2023; Ghalia, 2023; Jayasinghe, 2020; 

Pullen & Vachhani, 2020: Sabarwal, 2023). Also, job 

dissatisfaction to the subordinates increases when they are 

under female leaders and job dissatisfaction to the female 

head teachers may also increase because of being led by a 

female head teacher hence an inconducive school 

environment which contributes to difficulties in leading 

peaceful (Clutsay, 2024). This means that female leaders 

are affected by societal negative perceptions, which may 

even make some of the female leaders decide to step back 

from leadership efficacy. 

In the African context, teachers’ perceptions on female 

head teachers have come up with several impacts on female 

head teachers’ leadership efficacy. For instance, in Nigeria, 

female leaders are undervalued and disrespected, hence 

they can lose self-confidence, and a higher likelihood of 

leaving their leadership positions (Ajemba 2023; Nnandi, 

2025: Olodane, 2021). In South Africa, the impact of 

teachers’ perceptions on female heads teachers are such as 

lack of support, leading to limited opportunities and public 

scrutiny that can undermine their authority and progress 

(Dyantyi, 2025: Gılıc & Inandi, 2021: Mathebulas, 2024). 

In addition, studies in Ethiopia show that female head 

teachers find themselves changing their good behavior of 

treating subordinates well, just due to the way they are 

perceived negatively by teachers as figures who cannot 

lead well (Alemu, 2024; Taye, 2025: Wolle, 2024). This 

means that teachers holding negative perceptions in 

relation to female gender may question a female authority 

and ability to make decisions, leading to a lack of respect 

and cooperation.  

In East African countries, Kenya, Uganda and Rwanda, for 

example, female leaders get opposition from teachers just 

because are seen as not capable and fit for leadership 

positions, hence female leaders find themselves losing 

interest in leading (Carter, et al., 2021). Tanzania, as part 

of East African countries, studies of (Shemahonge 2022; 

Mbalilaki 2022: Tarimo and Dominico 2024) show that 

teachers’ perceptions are based on historic cultural gender 

stereotypes, which make female head teachers in a room of 

stress and frustrations. In Morogoro as a study area, female 

leaders are also affected by negative perceptions from 

society. Effects of societal negative perceptions on female 

leaders are such as unconducive work place environment 

and stress (Tenga, 2024). Female leaders find themselves 

in a situation of seeing being in a leadership position as 

being in a certain kind of cold war. Therefore, regarding 

previous studies there is a dearth of literature about the 

impact of teachers’ perceptions on female head teachers’ 

leadership efficacy in public primary schools in the 

Morogoro region. In due regard, this study sought to bridge 
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the gap by examining the impact of teachers’ perceptions 

on female head teachers’ leadership efficacy in public 

primary schools in the Morogoro region.  

2. Literature Review 

There are some impacts of teachers’ perceptions on female 

head teachers’ leadership efficacy, unveiled by various 

scholars from various parts of the world. In America for 

example Hopkins (2021): Tremmel (2023) pointed out that 

lack of motivation is an impact of teachers’ perceptions on 

female head teachers. Stereotype perceptions of 

subordinates to female head teachers may lead the later to 

lose interest, seriousness and intention to implement 

leadership roles. In similar case, Manzi (2024): Stewart 

(2021) in America added that intention for female head 

teachers to quit from leadership position, also prevails. In 

most cases female head teachers write official letters to 

change the leadership position to normal teachers.  The 

result of study further indicated that burnout and job 

dissatisfaction are the impacts of teachers’ perceptions on 

female head teachers’ leadership efficacy and causing them 

to intend quitting their leadership positions. Additionally, 

Correa (2025) in America pinpointed that some of female 

head teachers’ frustrations are caused by teachers’ negative 

perceptions against them. The results of the study 

proclaimed that female leaders become frustrated when are 

undervalued and disrespected. However, this means that 

female head teachers fall under psychological pain due to 

negative teachers’ perceptions on them. 

Toropova & Johnson, (2021) in Europe-Sweden elucidated 

that job dissatisfaction is one among the impacts of 

teachers’ perceptions on female head teachers’ leadership 

efficacy. The result of the study indicated that there was a 

strong relationship between school working conditions and 

female head teachers’ job satisfaction. Negative teachers’ 

perceptions on female head teachers always provide bad 

condition at school. As a result, female head teachers can 

start feeling displeasure on implementations of their 

leadership roles. Like that situation, Reis (2022): Teles et 

al., (2020) in Portugal had mentioned stress as an impact of 

teachers’ perceptions on female head teachers’ leadership 

efficacy. The results of the study indicated that stress is the 

impact of unconducive working conditions which initially 

is sourced from teachers’ negative perceptions on female 

head teachers.  

In the same line, Saloviita and Pakarinen (2021) in Finland 

unveiled that burnout is part of stress which is also strongly 

affecting female head teachers’ leadership efficacy due to 

stereotype perceptions from their fellow teachers. 

Additionally, burnout has been recognized as a 

psychological danger, especially in fields which 

encompass working with many people of different 

behavior and so the female head teacher can find her-self 

in problems when performing her leadership roles. In a 

similar case, Babaroglu (2020): Basfirinci et al., (2025) in 

Turkey observed that when females are perceived 

negatively, they automatically lose confidence and develop 

feeling of being isolated, that they have bad characters and 

have no value in the communities. Similarly, 

Galganjigmed & Sekiguchi (2023) in Kyoto-Japana found 

that gender bias and stereotype perceptions form unfair 

treatment and discrimination to female leaders may lower 

their leadership morale. Further, Harvey and Jones (2022) 

in Oceania observed that traditionally the society 

undervalue females’ contributions in playing leadership 

roles. This means that if female head teacher note unfair 

treatment from teachers, may find her-self demoralized. 

Galganjigmed and Sekiguchi (2023) adds that those 

teachers’ stereotype perceptions of undermining females’ 

performance in leadership, lowers her interest and beliefs 

that she is fit and qualified for leadership.  

Further, female head teachers changing behavior is another 

impact of teachers’ perceptions on female head teachers’ 

leadership efficacy. Ajemba (2023); Degu (2024); Gilic & 

Inandi (2021); Rutebeka (2023): Shemahonge (2022) in 

Nigeria, South Africa, Ethiopia, Uganda and Tanzania had 

mentioned the changing of behavior of female head 

teachers as an aspect in association with teachers’ 

perceptions. Results of the study indicated that most of 

female head teachers start their leadership positions by 

treating well their subordinates but immediately after 

realizing that teachers are undervaluing them, they change 

their behavior to harsh, arrogant, egoistical, self-centered, 

and other associated behavior. However, previous studies 

showed that there is little literature about impacts of 

teachers’ perceptions on female head teachers’ leadership 

efficacy in public primary schools in the Morogoro region. 

In due regard this study sought to bridge the gap by 

examining the impact of teachers’ perceptions on female 

head teachers’ leadership efficacy in public primary 

schools in the Morogoro region.   

 

3. Methodology 

This study used the research design called convergent, 

which helped the researcher to collect, analyze and present 

both quantitative and qualitative data at the same time 

(Tashakkori & Burke, 2020). Further, this design is 

powerful for getting a comprehensive understanding of a 

topic. Since the study intended to get detailed experiences, 

a convergent research design helped the researcher to get 

deep insight into respondents’ views and live experiences 

about the impact of teachers’ perceptions on female head 

teachers’ leadership efficacy (Katz-Buonncontro, 2024: 

Shrestha, 2021). A mixed research approach was used in 

this study, the approach enabled the researcher to collect, 

analyze and present quantitative and qualitative data 
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through questionnaires and interviews. This approach 

helped in getting a complete picture by combining 

numerical statistical trends and respondents’ insights and 

experiences for richer, detailed results (Gamage, 2025).  

The sample size determination for this study was done by 

using Kothari’s table of sample size by identifying the 

range of the targeted population (N) and then choosing the 

related sample size (n) (Kothari & Garg, 2019). The 

number of the targeted population was 6,047, comprising 

2,976 teachers, 228 female head teachers, 10 educational 

officers, 97 educational quality assurance officers and 

2,736 school committee members (NBS, 2022). Therefore, 

by using Kothari’s published table, the sample size was 

378. However, this study used a simple random sampling 

technique, which was used for questionnaires to 378 

respondents, including 150 teachers, 100 female head 

teachers, 5 educational officers, 23 educational quality 

assurance officers, and 100 school committee members. A 

Lottery box was used. The researcher wrote numbers on 

pieces of paper from the main list, the researcher folded 

them separately, mixed them very well and then picked a 

sample respondent’s number. The researcher used this 

technique since it is an unbiased and efficient 

representation of the sample from the targeted population 

and gave every participant a fair chance of being selected 

(Kothari & Garg, 2023). Also, the study used a purposive 

sampling technique, which was used to select 15 

respondents for interview, including 5 teachers, 5 female 

head teachers, 1 educational officer, 2 quality assurance 

officers, and 2 school committee members. Participants 

were purposely selected based on their relevance to the 

study objective. The researcher used technical intelligence 

and intention to get proper interview respondents. In the 

same line, the researcher used this technique so as to get a 

deep understanding of the issue under discussion (Memon 

et al., 2025).  

However, the data collection instruments which were used 

in this study are questionnaires and semi-structured 

interviews. The questionnaires in the form of three-level 

Likert scale closed-ended questions were used to collect 

responses regarding the topic (Ferrando et al., 2025: Koo, 

2025). The researcher told respondents the purpose of the 

study, then distributed the questionnaires to them and 

thereafter the researcher collected the filled questionnaires. 

At the same pace, the researcher used it because it is good 

for a large sample size, facilitates quick data collection and 

is good for perception studies (Tashakkori & Tiddlie, 

2020). Furthermore, semi-structured interviews were done 

using open-ended and probing questions to get rich details 

and understanding of the topic (Patton, 2015: Poedjiastutie, 

2021). However, the researcher used a tape recorder to 

record interviews.  

The data collected was analysed through a descriptive 

statistics method by using the Statistical Package for Social 

Sciences (SPSS) version 27.0. This data analysis method 

was used because it is good for presenting data in easy-to-

understandable formats, and also, large data can be 

condensed into manageable summaries like percentages 

and frequencies (Mendez, 2025: Zhang, 2022). On the 

qualitative side, the thematic data analysis method was 

used by adopting six-thematic stages, which are 

familiarisation, coding, grouping codes, reviewing themes, 

naming themes, and reporting. The researcher used the 

thematic analysis method because it has the capacity of 

managing large data by grouping similar ideas into 

manageable themes (Braun, 2022: Merriam & Tisdell, 

2025).  

Validity of the questionnaires on the quantitative side was 

ensured by consulting two experts in the field for content 

validation, making sure that the questionnaires measure 

what they were intended to measure (Dane & Carhart, 

2023). Also, the researcher conducted a pilot study to 

check content validity to ensure the questionnaires are 

clear, free from errors, free from repetitions, free from 

ambiguities and really asking what the researcher intended 

to ask. Then, the researcher administered the sample 

questionnaires to the respondents and told them that while 

filling they were allowed to ask if there were any 

misunderstandings (Muhammad, 2024: Zhang, 2022). 

Besides, a member checking technique was used on the 

qualitative aspect, where the semi-structured interview 

guide was given to the expert for content validation 

(Kullman, 2025: McKim, 2023). However, in case of 

reliability, the internal consistency of the three-point Likert 

scale questionnaires of nine variables was assessed by the 

Cronbach Alpha Test using SPSS. The variables were 

reliable at .912, which is excellent internal consistency. In 

the same line, the reliability of the interview was also 

checked, the researcher re-interviewed the respondents by 

asking them the same questions at different times (Kothari 

& Garg, 2019: Taherdoost, 2022). 

However, the researcher followed research ethics standards 

and the requirements of Tanzania research authorities and 

obtained data collection permit letters from both regional 

and district administrative secretaries. Furthermore, during 

data collection, the researcher made sure that force was not 

used and the respondents were openly educated about the 

nature and purpose of the study. Also, the estimated 

amount of time which was to be consumed was 

transparently told to the respondents. Further, respondents’ 

participation in giving data was voluntary, and they were 

free to refuse or disengage at any time.  Moreover, 

confidentiality was maintained by protecting respondents’ 

anonymity; the researcher made sure that the names of 

respondents were not used during data collection, data 

analysis and presentation.   
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4. Results and Discussion 

This part presents results and discussion. The study aimed 

to examine the impact of teachers’ perceptions on female 

head teachers’ leadership efficacy in public primary 

schools in the Morogoro region, Tanzania. The results 

showed that there are several impacts of teachers’ 

perceptions on female head teachers’ leadership efficacy in 

public primary schools in the Morogoro region, as 

illustrated in Table 1 as follows: 

Table 1: Impacts of Teachers’ Perceptions on Female Head Teachers’ Leadership Efficacy in Public Primary Schools 

in the Morogoro Region. 

Responses in the Frequency (F) & Percentage (%) 

 S/n Statement                                                 A                    UD                                 D 

  F % F % F % 

1 Job dissatisfaction is an  

impact of teachers’ perceptions 

124 32.8 62   16.4         192          50.8 

2 Female head teachers 

behavioral change is an impact 

of teachers perceptions 

143 38.0 56  15.0         178           47.0            

3 Stress is an impact of teachers’ 

perceptions 

97 25.6 91   24.1         190          50.3          

4 Un-conducive working area is 

an impact of teachers’ 

perceptions 

136 36.0 60  16.0         182          48.0 

5 Worries and tension are  impact 

of teachers’ perceptions 

131 34.6 69 18.3         178          47.1     

6 Female head teachers quit 

leadership positions is an 

impact of teachers’ perceptions 

113 30.1 70 18.5         194          51.4        

7 Losing interest of leading is an 

impact of teachers’ perceptions 

81 21.5 67 17.7         230          60.8                        

8 Frustrations of female head 

teachers is an impact of 

teachers’ perceptions 

102 27.0 60 15.9             216          57.1 

9 Female head teachers feeling 

isolated is an impact of 

teachers’ perceptions 

109 28.8 62 16.4           207         54.8       

Key: A=Agree UN=Undecided D=Disagree Source: Field Data (2025) 

Data from Table 1 shows that 50.8% of the respondents 

disagreed that job dissatisfaction with female head 

teachers’ leadership efficacy is an impact of teachers’ 

perceptions. This implies that job dissatisfaction to female 

head teachers is among impacts of teachers’ perceptions in 

the Morogoro region public primary schools because 

32.8% of the respondents who agreed cannot be ignored. 

The result from the questionnaires relates to the reply of 

face-to-face interview with a participant who stated that:  

On my side, at first negative 

perceptions from teachers 

discomforted me, I entered a 

room of job dissatisfaction, and 

I saw the workplace as a police 

station, but as when it went on, 

I gradually didn’t care about 

their perceptions on me. On top 

of that, when the government 

started to give us leadership 

allowance then I became more 

comfortable and didn’t care 

anymore about their negative 

perceptions on me. All of at the 

sudden my brain changed and 

started to think about how to 

remain strong in my leadership 

position. 

However, Ahmed and Al-Dhuwauhi (2021): Toropova and 

Johanson (2021) agrees with the current study that job 

dissatisfaction is one of the impact of teachers’ perceptions 

on female head teachers’ leadership efficacy. This means 

that job dissatisfaction is still the impact of teachers’ 

perceptions on some female head teachers, and in that case, 
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they can find them-self not performing well in their 

leadership roles.  

Further, figures from Table 1 convey that 47.0% of the 

respondents disagreed that changing the behaviour of 

female head teachers is an impact of teachers’ perceptions 

in the Morogoro region public primary schools though 

38.0% of the respondents who agreed cannot be escaped. 

The result from the quantitative data connotes to the face-

to-face interview with a respondent who had this to say: 

You know, at first, when I was 

appointed for this leadership 

position, I was threatened by 

the actions which were done by 

teachers due to their negative 

perceptions. What I did in 

return was to change my gentle 

character to a very cruel and 

arrogant person, but as years 

went on, I realised it is better to 

use other means, so as to 

handle the situation. So no 

more teachers’ perceptions 

made me change my behaviuor. 

However, in the same vein, the study of Tjahjana (2024); 

Longobardi et al., (2021) and Vasasova et al., (2021) 

revealed that changing behaviour of female head teachers, 

is an aspect associated with teachers’ perceptions. The 

results relate to feminist leadership theory that women have 

to be valued like the other gender, so if there are some 

elements of being devalued, they can change. This implies 

that female head teachers can have good leadership 

behaviours but when they face negative perceptions from 

teachers, they can find themselves changing their good 

leadership behaviours into bad behaviours like arrogance 

and self-centered. 

Also, statistics from Table 1 display that 50.3% of the 

respondents disagreed that stress is an impact of teachers’ 

perceptions on female head teachers in the Morogoro 

region public primary schools, though 25.6% of the 

respondents who agreed cannot be left behind. The 

quantitative result resembles to an interview respondent 

who had this to say:  

Not now on my side, but at the 

first school to lead, I was really 

stressed to the extent of thinking 

of declaring quitting the 

leadership position. Currently, 

even the schools nearby are 

standing as witnesses that at 

first they saw me very stressed, 

but now they are saying I am 

strong and firm in leadership, 

and so even others can take me 

as an example. 

However, Saloviita and Pakarinen (2021) supported that 

stress is one of the impacts of teachers’ perceptions on 

female head teachers’ leadership efficacy. This means that 

due to a lot of stress that a female head teacher can get from 

teachers’ perceptions can put her into psychological 

danger, and this danger can interfere with her leadership 

efficacy. 

Withal, figures in Table 1 exhibit that 48.0% of the 

respondents disagreed that an un-conducive working 

environment is an impact of teachers’ perceptions to the 

female head teachers’ leadership efficacy. This implies that 

teachers’ perceptions on female head teachers can cause 

un-conducive working environment. However, 36.0% of 

the respondents agreed that unconducive working 

environment is an impact of teachers’ perceptions on 

female head teachers. Moreover, this result resembles the 

information given by a participant from a face-to-face 

interview, who contended that:  

I have experience with about 

two female head teachers, who 

were badly suffocated by 

teachers, both at different 

times, and asked for transfer so 

that they could run away from 

the unconducive environment 

that prevailed at school. 

Thereafter, the government 

brought male head teachers, 

and now we have this another 

female head teacher who is 

doing wonders in her 

leadership regime. 

In addition, based on the result from Table 1 was also 

cemented by another interviewee that: 

When I reported to the head 

office about all that teachers 

were doing to me, I was isolated 

by all the teachers, and I felt 

lonely like a parrot in a cage. 

They highly continued to use 

different kinds of viles to me. 

For example, when we were in 

staff meetings, they stopped 

contributing to the agenda 

placed in front of them; they 

were just sitting there silently. 

On top of that, anywhere we 

met, we crossed each other like 

billy goats; it was like there was 
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a very serious and severe cold 

war.  

However, Teles et al., (2020) agree with the recent study 

that an un-conducive environment is an impact of teachers’ 

perceptions on female head teachers’ leadership efficacy. 

In the same vein, Klutsay, (2020) supports that school un-

conducive environment can be caused by teachers’ 

negative perceptions against them. The results align with 

the feminist leadership theory that female leaders have to 

be well viewed and treated in a similar manner as male 

leaders. This implies that some of the female head teachers 

may encounter an unconducive school environment, which 

may cause them fall under great pain just because of 

rejection and mistreatment actions from teachers, which 

arise due to the way teachers perceive them. 

In addition, statistics in Table 1 show that 47.1% of the 

respondents disagreed that worries and tension are impacts 

of teachers’ perceptions on female head teachers’ 

leadership efficacy. However, 34.6% of the respondents 

agreed that worries and tension are impacts of teachers’ 

perceptions on female head teachers’ leadership efficacy. 

This means that in the study area, some female head 

teachers are still suffering from worries and tension 

because of teachers’ perceptions on them. The number is 

not high, may be because even some teachers’ negative 

perceptions on female head teachers have also decreased. 

However, this finding is not far from the information given 

by a respondent from a face-to-face interview, who had this 

to say: 

It is the truth of without doubt 

that some of female head 

teachers experience increased 

tension and worries due to 

negative perceptions from other 

teachers. I can sometimes see 

openly from some female head 

teachers that they force 

themselves to look normal and 

strong, but reality they are 

disturbed with worries and 

tension in their minds. One of 

the female head teachers who 

was very close to me cried and 

said she was in great tension 

and worried about the security 

of her position. She thought that 

by being negatively perceived, 

some of the teachers could go to 

the head office and report 

negatively about her leadership 

efficacy. 

However, the result is supported by Koburtary and Sidan 

(2023) that worries and tension for female head teachers 

are impacts of teachers’ perceptions on female head 

teachers’ leadership efficacy.  This implies that when some 

female head teachers notice that they are negatively 

perceived by teachers, they can develop worries and 

tension about the whole issue of their security and therefore 

their leadership efficacy can also be at risk. 

Additionally, data in Table 1 unveil that 51.4% of the 

respondents disagreed that the intention of female head 

teachers to quit leadership positions is an impact of 

teachers’ perceptions. However, 30.1% of the respondents 

agreed that intension of female head teachers to quit 

leadership positions is an impact of teachers’ perceptions. 

This implies that some female head teachers are still in 

need of quitting leadership positions due to teachers’ 

perceptions on them. The number is not too big, may be 

because some female head teachers have known how to use 

some leadership techniques in tolerating and punching 

teachers’ perceptions on them. However in an in-depth 

interview, a respondent commented that: 

I have to be so frank, some years 

back, I was facing several 

challenges in my leadership 

efficacy. Teachers, together with 

the society around the school, 

perceived me negatively, and 

they showed openly that they 

don’t trust me in any way. This 

situation stressed me to the 

extent of planning to quit the 

position in order to get peace of 

mind. Later on, I got used to the 

situation and thank God I got 

some female mentors who 

encouraged me what to do in 

order to overcome such 

situations. 

Also, another respondent had this to say: 

Yes, it happens, a female head 

teacher needing a demotion or 

transfer to another school just 

because of negative perceptions 

on her. She came here crying like 

a baby, telling me that she is tired 

of what she is facing in her 

leadership. She told me that she is 

ready to be a normal teacher 

rather than continue to be a head 

teacher who is far from peace of 

mind. 
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However, in the same line of this data, the result from Bett 

(2023); Fuller (2021): Mogoai (2024), revealed that the 

intension of female leaders to quit leadership positions 

prevails. The results are supported by the feminist 

leadership theory that female leaders have to be respected 

and treated equally as male leaders. This implies that 

female head teachers may first have a very good intension 

of working so hard in performing leadership-roles, but 

when they notice acute negative perceptions from teachers, 

they can start thinking of quitting the leadership position.  

Also, statistics in Table 1 present that 60.8% of the 

respondents disagreed that female head teachers losing 

interest in leading is an impact of teachers’ perceptions. 

However, 21.5% of the respondents agreed that female 

head teachers losing interest to lead is an impact of 

teachers’ perceptions. This implies that, there are some 

female heads teachers who lose interest in leading due to 

teachers’ perceptions. The number is not too high may be 

because some of the female head teachers know how to use 

some leadership techniques in tolerating and addressing 

teachers’ perceptions on them. 

Similary, the study of Olubunmi (2024) and Sabarwal 

(2023), observed that gender bias and stereotype 

perceptions form unfair treatment and discrimination 

against female leaders, which may lower females’ interest 

in leading. These results conform with the feminist 

leadership theory that gender bias and gender stereotypes 

should be thrown away, as female leaders who are victims 

may lose interest in performing well leadership roles. This 

means that female head teachers who are negatively 

perceived by teachers under them, may find themselves 

losing the interest of leading. 

Furthermore, data in Table 1 unveil that 57.1% of the 

respondents disagreed that frustrations of female head 

teachers are some of the impacts of teachers’ perceptions. 

However, 27.0% of the respondents agreed that stress and 

frustrations of female head teachers is an impact of 

teachers’ perceptions; this percentage cannot be ignored. 

This implies that female head teachers are suffering from 

frustrations because of teachers’ perceptions. The number 

is not too big, may be because some of the female head 

teachers have learned to use the “ignore technique” and go 

on with implementations of leadership roles. In an in-depth 

interview, a respondent cemented: 

I have been a teacher for more 

than twenty years now, and I 

have seen a lot of ups and 

downs in this profession. Up to 

this age, I have been under six 

different head teachers, two of 

them being females. Female 

head teachers may experience 

frustrations sourced from 

negative perceptions from 

teachers, whereby teachers 

hate the head teachers and 

establish a kind of cold war in 

the school environment. Such a 

situation has made most female 

head teachers experiencing 

acute frustrations and see the 

workplace as a police station. 

To my surprise, some of them 

give themselves heart strength 

and continue to lead as if 

nothing bad is going on. 

However, Lwamba (2022) and Akinola (2024) agree with 

the recent study results and concludes that some of the 

female head teachers’ frustrations are caused by teachers is 

caused by teachers’ negative perceptions. The feminist 

leadership theory aligns with the results that gender 

stereotypes, which may lead to female head teachers’ 

frustrations, should be washed away. This means that if 

female head teachers experience negative perceptions from 

teachers, there is a strong possibility of them being 

frustrated, hence their leadership efficacy may be weak.  

Moreover, figures in Table 1 show that 54.8% of the 

respondents disagreed that female head teachers feeling 

isolated is an impact of teachers’ perceptions. However, 

28.8% of the respondents agreed that female head teachers 

feeling isolated is an impact of teachers’ perceptions. This 

means that some of the female head teachers feel isolated 

due to teachers’ perceptions. It seems some of the female 

head teachers may be deprived of collaboration from the 

teachers, hence feeling isolated. In an in-depth interview, 

one respondent said: 

Both male and female teachers 

isolated me, and I remained like a 

parrot in a cage. They had negative 

perceptions on me, which 

manifested to me openly when I 

came closer to them; they also 

didn’t want to talk with me. On top 

of that, I remember I had a certain 

family problem, and I didn’t see 

even a single teacher who came to 

my home to see me. 

However, the study Galganjigmed and Sekuguchi (2023): 

Tabassum (2023) came up with the same results, when 

women are perceived negatively, they automatically lose 

confidence and develop feelings of being isolated. The 

results are in line with the feminist theory that female head 

teachers may feel isolated due to negative perceptions of 

teachers, which are rooted in patriarchal, outdated 
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structures that prevail in the society. This means that some 

of the female head teachers may feel like being isolated due 

to discriminatory treatments, which arise from teachers 

believing that males are better leadership performers.  

5. Conclusion and Recommendations 

5.1 Conclusion  

Considering the results, the study concluded that despite 

the impact of teachers’ perceptions on female head 

teachers’ leadership efficacy in public primary schools in 

the Morogoro region, most female head teachers are trying 

their best to stand firm in their leadership efficacy.  

5.2 Recommendations 

From the findings, the study recommendations that: 

1. Educational practitioners use mass-media to 

habitually broadcast about gender awareness to 

teachers, because the prevailing impacts of 

teachers’ perceptions on female head teachers’ 

leadership efficacy in public primary schools in 

the Morogoro region can unconsciously be 

transmitted to students and other teachers.   

2. Educational practitioners conduct gender related 

workshops for teachers in schools even once or 

twice per year. This is because if the uncovered 

prevailing impacts of teachers’ perceptions on 

female head teachers’ leadership efficacy in 

public primary schools in the Morogoro region is 

ignored, there is a high possibility of acceleration 

and that being the case can harm female head 

teachers in their leadership efficacy.  

3. Educational practitioners continue making sure 

that female head teachers get various workshops 

for boosting their strength in leadership, because 

without doing that they can feel un-recognized 

and start to step back.  

4. Educational stakeholders continue making 

implementation of gender related policies because 

if they step back, the matter can be spread to 

students and other teachers.  

5. Researchers and academicians who will be 

interested in performing the related study, it is 

recommended that they perform the same study at 

other educational levels like secondary schools, 

teachers’ training colleges and universities. 

Disclaimer (Artificial Intelligence) 

We Nestoria Kabula Mtenga, Daniel Mkude and Eugenia 

Wandela hereby declare that NO generative AI 

technologies such as Large Language Models (ChatGPT, 

COPILOT, etc) and text-to-image generators have been 

used during the writing or editing of this manuscript. 

Competing Interests 

The authors have declared that no competing interests 

exists. 

References  

Ahmed, E., & Al-Dhuwauhi, A. (2021). Recruitment and 

Selection Procedures of School Leaders in 

Saudi Arabia. Cypriot Journal of 

Educational Science/16/5/2021/2277-2291. 

https://doi.org/10.18844/cjes.v16i5.6330 

Ajemba, M. N. (2023). Women in Leadership, Gender 

Inequality in Nigeria, Diversity and New 

Trend of Women in Leadership Positions in 

Industries around the World. January 2023. 

Gsc Advanced Research and Reviews 

14(1):078-087.https://doi. 

Org/10.30574//GSCARR.2023.14.1.0013 

Akinola, D. A. (2024). Breaking the Glass Ceiling: An 

Examination of Gendered Barriers. Cogent 

Social Sciences/10/2024/1. https: 

//doi/org/10.1080/23311886.2024.2395342 

 

Alemu, A. (2024). How Female Principal in Ethiopia 

Fight for Gender Justice. Frontiers. 14 

october 2024. Vol 9-2024. https://doi. 

org//10.3389/feduc.2024. 13383942 

Babaroglu, A. (2025). Understanding the situation in 

Turkey through Gender Lens. Soc. Sci 

2025,/4(7),435;https://doi.org/10.3390/socs

ci14070435 

Basfirinci, C., Girard, T., & Wilder C. (2018). Implicit 

occupational gender stereotypes: a research 

among Turkish University Students. Gender 

in Management an International Journal 

34(2):157-184. 

https://doi//doi.org/10.1108/GM-07-2018-

0084 

Batliwala, S. (2010). Feminist Leadership for Social 

Transformation: Clearing the Conceptual 

Cloud. JASS-JUST POWER. Retrieved 

from https://justassociates. org 

Bett, W. J. (2023). Exploration of Teachers’ Perceptions 

on Female-led Public Secondary Schools in 

Nandi County, Kenya. Journal of Research 

Innovation and Implications in Education, 

7(3), 124-134. 

https://justassociates/


772 
 

Bhandari, M. P. (2024). Feminism in Social Sciences. 

Research Gate. 

https://doi.org//10.5772/intechopen.111652 

Braun, V. (2022). Toward Good Practice in Thematic 

Analysis: Avoiding Common Problems and 

Becoming a Knowing Researcher. 

https://doi.org//10.1080/26895269.2022.212

9597 

Cabral, M. (2021). Gender Distribution in Medical 

Leadership Roles in Portugal: The Example 

of Candidacy to Bodies of the Portuguese 

Medical Association 2017-2019. Acta med 

port 2021 May; 34 (5): 342-346. 

https://doi.org/10.203444/amp.12955 

Carter, E., Onwuegbuzie A., Singal N. (2024). Head 

Teacher and Government Officials’ 

Perceptions of Teaching Quality in 

Secondary Education in 

Rwanda. Educational Management 

Administration & Leadership, 52(6), 1455-

1476. 

Correa, A. (2025). Females in Higher Education and 

Leadership. Sec. Higher Education/9-

2024/https://doi.org/10.3389/feduc.2024148

5395 

Creswell, J. W., & Creswell, J.D. (2023). Qualitative, 

Quantitative, and Mixed Methods 

Approaches (6th ed.). GAGP Publications. 

ISBN: 10:1071850620 

Dane, F. C., & Carhart, E. (2023). Evaluating Research: 

Methodology for People who need to Read 

Research (3rd ed.). SAGE Publications. 

ISBN-13 (Print): 978-1544396439 

Dean, K. E. (2025). Feminist Leadership: Bridging Vision 

to Reality. Women and theory/ 48/2025/1. 

https://doi.org/10/1080/02703149.2025.245

5823 

Degu, Z. C. (2024). Women’s Representation in Higher 

Leadership Positions in Ethiopia in the Last 

Decades since 1991. F1000Res.2024.Dec 

6;13;729.doi:10.12688/f1000research.1504

21.2 

De Paola, M., Gioia, F., &Scoppa, V. (2022). Female 

Leadership: Effectiveness and Perceptions. 

Journal of Economic Behavior and 

Organization/201(c)pp134-162. 

https://doi.org/10.1015/jebo.2022.07.016 

Dube, M. (2025). Female Educators Transitioning to 

Leadership Positions. E-Journal of 

Humanities, Arts and Social Sciences, 

volume 6 issue 82025pp 1701-1714-DOI: 

https:doi.org/10.38159/ehass.2025 

Dyantyi, N. (2025).Crossing the Bridge to Leadership: 

South African Experience.  Journal of 

Culture and Values in Education/ 8/1 (2025) 

https://doi.org/10.46303/jcve.2025.13 

Ferrando, P.J., Vives, F. M., Casas, J.M., & Muniz, J. 

(2025). Likert Scales: A Practical Guide to 

Design. Contraction and Use. ISSN 0214-

9915 

Fotaki, M. (2024). Feminist Theories and Activist 

Practices in Organization Studies. Journal in 

Organizational Studies. 

https://doi.org/10.1177/01708406-

23120986 

Fuller, K. (2021). Ways of Seeing Women Leadership in 

Education. Frontiers/6/2021. 

https://doi.org/10.3389/feduc.2021.781049 

Galsanjigmed, E., & Sekiguchi, T. (2023). Challenges 

Women Experience in Leadership Careers: 

An integrative review. Kyoto-Japan. Kyoto 

University. 

Gamage, A. (2025). A Comparative Analysis of Qualitative 

and Mixed Methods Research: Strengths, 

Limitations and Practical Applications. 

World Journal of Advanced Research and 

Review 25 (3):2040-2026. https://doi: 

10.30574 wjarr.2025.25.30947 

Gebrinet, H. G. (2024). Examining Women (in) Equality 

under the UN agenda 2030 and African   

Agenda 2063: between Rhetoric and Reality. 

Taylor & Francis. https://doi.org/ 

10.1080/23311886.2024.2433148 

Ghalia, N. (2023). Teachers’ Perceptions of the Leadership 

Roles of Female School Principles in the 

1948 Arab Regions: Obstacles & Means of 

Improvement. https: 

//www.researchgate,net. 

Gılıç, F. & İnandi, Y. (2021). The Relationship between 

School Administrators’ Leadership Styles 

and Organizational Cynicism from 

Teachers’ Perspectives. South African 

Journal of Education, 41(1). 

Harris, A. (2024). Invisible Leaders?  Reviewing 

Contemporary Evidence about Women 

Leaders in Education. School Leadership 

and 

Management/44/2024/5.https://doi.org/10.1

080/1363-2434.2024.2408220 

https://doi.org/


773 
 

Harvey, M. & Jones, S. (2022). Challenge Accepted: 

Women Claiming Leadership in Higher 

Education Learning &Teaching. Journal of 

University Teaching and Learning Practice, 

19 (1), 68-91. 

https://doi.org/10.53761/1.19.1-05 

Herbst, T. H. (2020). Gender Differences in Self-

perception Accuracy: The Confidence Gap 

and Women Leaders’ Underrepresentation 

in Academia. SA Journal of Industrial 

Psychology/v46i0.1704/46/a1704. 

https://doi.org/10.4102/sajip 

Hopkins-Doyle, A. (2023). An Inaccurate Stereotype about 

Feminist Attitudes towards Men. 

https://doi.org/10.1177/0361684323120270

8 

Hopkins, M. M. (2021). Buried Treasure: Contradictions 

in the Perceptions and Reality of Women, 

Leadership and their Influence. Sec. 

Organizational Psychology, 12/2021. 

https://doi. org/10.3389/psyg.2021.684705 

Strazzeri, I. (2024). Gender and Postcolonial Studies: 

History of the Concept and Debate. PubMed 

Central. https://doi.10.3389/fsoc.2024.1414 

Jayasinghe, N. C. (2020). Employee’s Perception of 

Female                          Leadership 

Effectiveness in the Service sector in Japan.  

International Journal of Scientific and 

Research Publications. https://doi.org/10 

(10), 450-456 

Kandemir, A. (2022). The Relationship between Teachers’ 

Perceptions of Gender Equality. 

International Journal of Curriculum and 

Instruction 14(1) (2022) 864-893 

Katz-Buorincontro, J. (2024). How to Mix Methods: A to 

Sequential Convergent, and Experimental 

Research Design. American Psychological 

Association. 

https://doi.org/10.1037/0000404.000 

Klutsey, J. C (2020). Gender Biases against Women in the 

Workplace. International Journal of 

Business and Social science. Vol.11. no. 2. 

February 2020. 

https://doi.org/10.30845/ubss.vlln2p3 

Koburtay, T., & Sidani, Y. (2023). Women Leadership, 

Culture, and Islam: Female Voices from 

Jordan. Journal of Business Ethics, 183(2), 

347-363. https://doi.org/10.1007/510551-

022-05041-0 

Koo, M. & Yang, S. W. (2025). Likert-Type Scale. 

Encyclopedia. 

https//doi.org/10.3390/encyclopedia501001

8 

Kothari, C. R., & Garg, G. (2019). (4th ed). Research 

Methodology: Methods and Techniques. 

New Age International Publishers. 

ISBN:978-9386649225 

Kothari, C. R., & Garg, G. (2023). (5th ed). Research 

Methodology: Methods and Techniques. 

New Age International Publishers. ISBN-13: 

978-9389802559 

 

Kraft, E. (2021). Advancing Women in Leadership. 

Retrieved from https://awl-tamu.tdl.org 

Kullman, S. M. (2025). Participatory Member Checking. 

https://doi.org/10.1177/1609069225132121

1 

Longobardi, C., Settanni, M., Lin, S., & Fabris, M. A. 

(2021). Student-Teacher Relationship Quality and 

Pro-social Behaviour: The Mediating Role of 

Academic Achievement and a Positive Attitude 

towards School. British Journal of Educational 

Psychology, 91(2), 547-562. 

Lore, J. A. (2025). Challenges Faced by Female Leaders 

through a Lens of western Hungarian Research. 

MDPT.Sociaties 2025, 15(9). 

262;https://doi.org/10.3390/soc 150902 

Lwamba, E. (2022). Strengthening Women’s 

Empowerment and Gender Equality in 

Fragile Contexts toward Peaceful and 

Inclusive Societies. National library of 

medicine/17/e1180. 

https://doi/10.1002/cl2.1214 

Malima, R. (2021). Challenges Facing Rural Women in 

Accessing Economic Empowerment 

Opportunities in Tanzania. East African Journal 

of Arts and Social Sciences. 

https://doi.org/1037284/eajass.7.2.224 

Magnanelli, B.  S. (2024). Motherhood and Leadership: 

Exploring Employees Perceptions of     Female 

Leaders in the Workplace, GLO, Discussion 

paper, No. 1535, Global Labour Organization 

(GLO), Essen. https://hdl.handle. 

Net/104119/307514 

Manzi, F. (2024). Unfit or Disliked: How Descriptive 

Gender Stereotypes Lead to Discrimination 

Against Women. Science Direct. 

https://doi.org/10.1016/j.copsyc.2024.1019

29 

Mathebulas, N. E. (2024). Obstacles Faced by Women 

Advancing to Senior Leadership Positions: 

https://doi.org/10.4102/sajip
https://doi/
https://doi.org/10
https://awl-tamu.tdl.org/
https://hdl.handle/


774 
 

A Case Study of Makhado Local 

Municipality. Journal of Public 

Administration and Development 

Alternatives/9/3 

https://doi.org/10.55190/JPADA. 2024.363 

Mathetha, K. N. (2025). A View from the Top: How South 

African Women Leaders Shatter the Glass 

Ceiling. Front social.2025 oct 8,10:1601448. 

https://doi.org/10.3389/fsoz.2025.1601448  

Mbalilaki, C. (2022). Factors Contributing to Female 

Teachers’ Underrepresentation in Schools 

Leadership: A case of Sumbawanga, 

Tanzania. East African Journal of Education 

and Social Sciences, 3(2), 120-129. 

McKim, C. (2023). Meaningful Member-Checking: A 

Structured Approach to Member Checking. 

American Journal of Qualitative Research. 

2023, vol7No.2.pp. 41-52. 

https://doi.org/10.29333/ajqr/12973/2023AJ

QR. https://www.ajqr.org 

Memon, M.A., Thurasamy, R., Ting, H., & Cheah, J.H. 

(2024). Purposive Sampling: A Review and 

Guidelines for Quantitative Research. 

Journal of Applied Structural Equation 

Modeling, 9(1), 1-19. 

https://doi.org/10.4726/jasem.9(1)01 

Mendez, S. M. (2025). Descriptive and Inferential 

Statistics: Problems and Solutions. ESIC 

Editorials. ISBN: 978-84-1192-155-8 

Merriam, S.B., & Tisdell, E.J. (2025). Qualitative 

Research: A Guide to Design and 

Implementation (5th ed.). Ossey-Bass. ISBN: 

978-1394266449 

Mogoai, D. (2024). Challenges Experienced by Women 

Leaders and how these Affected their   

Decisions Making in Organizations. Journal 

of Publication Administrations and 

Development Alternatives,vol1. 

9(2),pp.193-212 2024 . 

https://doi.org/10.55/90/JPADA. 2024334 

Mohajan, P. (2019). Women in Leadership: Comparing 

Developed (The UK) and the Developing 

(INDIA) Corporate Economy. Institute of 

Development Studies. SSRN eLibrary. 

Retrieved from https://papers.ssm.com 

Mondal, S. G. (2025). Women Studies Scholar Activism 

across the Disciplines 10th world Conference 

in Women’s Studies. Journal of International 

Women’s Studies/27/2/1.https://vc.bridgew. 

edu/jiws 

Muhammad, R. (2024). Research Design Simplified: A 

Beginner’s Guide to Qualitative, 

Quantitative, and Mixed Methods Research. 

ISBN-13 (Paperback): 978-9198900880 

Mwita, F. G. (2024). Corporate Governance, Peace and 

Security for Social-Economic Advancement 

in a Volatile Global Context. Institute of 

Accountancy Arusha. Njiro Hill Arusha. 

Nassor, Z. A. (2021). Challenges Facing Women in 

Security Employment in Zanzibar Public 

Sector Organizations. International Journal 

of Science and Research (IJSR). 

10(6).https://doi.org/10.21275/SR21511800

5541 

National Beaural Statistics, (2022). Morogoro Region 

Social-Economic Profile. Morogoro 

Headquarters Regional Office. Website 

www.nbs.go.tz 

 

Naqbi, S. A. I. (2023). The Positive and Negative Journeys 

of Women in Leadership. Preprints.  

https://doi.org/ 10.20944/preprints 

202304.0267.v.1 

Nnamdi, B. O. (2025). Leadership and Gender Equality in 

Nigeria; Issues, Challenges and the way 

towards. International Journal of Academic 

Management Sciences Research. Vol. 9 

issues 2 february-2025; pp:137-145 

Olubunmi, C. B. (2024). Gender Bias at Workplace: A 

Study of the Unspoken Bias towards Female 

Leaders Competencies in a Male Dominated 

Work Environment. Global Journal of 

Human Resource Management 

12(2):https://doi.org/1-

29:10.37745/gjhrm.2023/vol/12n2139 

Olonade, Y. O. (2021). Understanding Gender issues in 

Nigeria. The Imperative for Sustainable 

Development. National Library of 

Medicine/2021/Jul.18;7622.https://.doi.org/

10.1016/j.heliyou.2021.eo7622   

Patton, M. Q. (2015). Qualitative Research and Evaluation 

Methods: Integrating Theory and Practice (4th 

ed.). American Journal of Evaluation. 

https://doi.org/ 10.1177/1098214016689484 

Poedjiastutie, D. (2021). A Closer Look of Qualitative 

Research: A Handbook Guide for Novice. 

Researcher. UMMPRESS. ISBN: 978-

9797965273 

Pullen, A., & Vachhani, S. J. (2020). Feminist Ethics and 

Women Leaders: From Difference to Inter-

https://doi.org/10.55190/JPADA
https://doi.org/10.29333/ajqr/12973/2023AJQR
https://doi.org/10.29333/ajqr/12973/2023AJQR
https://doi.org/10.55/90/JPADA


775 
 

corporeality. PubMed. Central 2020 May 

12; 173(2):233-

243.https://doi.org/10.1007/s10551-020-

04526-0 

Reis, F. L. (2022). Female Leadership and its 

Repercussions on Employees’ Motivation in 

Portugal. European Journal of Business 

Management and Research 7(6):156-160. 

https://doi.org/: 

10.24018/EJBMR.2022.7.61725  

Rutebeka, J. J. (2023). An Assessment on Women 

Participation in Leadership roles at Mkinga 

District in Tanga region. The Open 

University of Tanzania. 

http://repository.out.ac.tz/4114 

Saloviita, T., & Pakarinen, E. (2021). Teacher Burnout 

Explained: Teacher-, Student-, and 

Organization-level variables. Teaching and 

Teacher Education, 97, 103221. 

Shemahonge. Z. (2022). Women and Leadership in 

Education Agencies in Tanzania: Empirical 

Study on Challenges Facing Women 

Education Leaders. Journal of Research 

Innovation and Implications in Education 

vol. 6, ISS. 4, 2022 (pp.182-190).  

Shrestha, S. (2021). Mixed-Method Research: A 

Discussion on its Types, Challenges, and 

Criticisms. Journal of Practical Studies in 

Education, 2 92), 25-36. https://doi. 

org/10.46809/jpse.v2i2.20 

Stewart, R. (2021). Gendered Stereotypes and Norms: A 

Systematic Review of Interventions 

Designed to Shift Attitudes and Behavior. 

PubMed Central. 

https://doi.org/10.1016/j.heliyon.2021 

Tabassum, S. (2023). Leadership Challenges: Experiences 

of Women Leaders. June. 2023. Pakistan. 

Journal of Social Research 05(02). 563-571. 

https://doi.org/ 10.52567/pjsr.vgio2.1139 

Tarimo, E. A., & Dominico, K. M. (2024). Factors 

Affecting Women’s Political Representation 

in Tanzania. The Accountancy and Business 

Review, 16(3), 12-23. 

https://doi.org/10.59645/abr.v161i3.359 

Tashakkori, A. R., Burke, J., & Tiddlie, C. (2020). 

Foundations of Mixed Methods Research: 

Integrating Quantitative and Qualitative 

Approaches. SAGE Publications. 

https://doi.org/10.4135/9781506350288 

Taye, T. (2025). Negative Social Implications of Amharic 

Proverbs on Women, Children, and Power 

Dynamics in Ethiopian Society. Social 

sciences and humanities open volume 11, 

2025, 101660. 

https://doi.org/10.1016/j.ssaho.2025.101660 

Teles, R., Valle, A., Rodriguez, S., Pineiro, I., Regueiro, B. 

(2020). Perceived Stress and Indicators of 

Burnout in Teachers at Portuguese Higher 

Education Institutions (HEI). International 

Journal of Environmental Research and 

Public Health, 17(9), 

3248.https://doi.org//10.3390/ijerph 

17093248 

Tenga, G. (2024). Assessment of Women’s Involvement in 

Leadership Practices within Higher 

Learning Institutions in Morogoro 

Munispality. International Journal of 

Research Publication and Studies. 

5(9)1230-1236. 

https://ijrpr.com/uploads/v5ISSUE/IJRPR3

3060.pdf 

Tjahjana, D. (2024). The Roles of Family Responsibility, 

Assertiveness, and Networking in Building 

Female Leadership Aspirations. 

Sustainability 2024/16(12), 5194. 

https://doi.org/10.3390/su16125194 

 

Toropova, A., Myrberg, E., & Johanson, S. (2021). 

Teacher Job Satisfaction: The Importance of 

School Working Conditions and Teacher 

Characteristics. Educational Review, 73(1), 

71-97. 

Tremmel, M. (2023). Gender Stereotypes in Leadership: 

Analyzing the Contact & Evaluation of 

Stereotypes about Typical, Male & Female 

Leaders. Ingrid Wahi. National Institute of 

Healthy. Retrieved from 

www.frontiersin.org 

Vasasova, Z., Strenacikova, M., & Gurgova, B. Z. (2021). 

Teachers’ Leadership Behaviour in Relation 

to their Self-Esteem. The New Educational 

Review, 66 (4) 150. 

https://doi.org/10.15804/tner.2021.66.4.12 

 

Weldon, S. L. (2023). Feminist Waves, Global Activism, 

and Gender Violence Regimes. Women’s 

Studies International Forum/99/July-August 

2023,102781.https://doi.org/10.1016/J.wsif.

2023.102781 

Xu, H. (2025). From Male Pre-service to Pre-service Male 

Teachers: Constructing Masculinity in 

Teacher Education. Teaching and Teacher 



776 
 

Education Volume 160, july 2025, 105036. 

https://doi.org/10.1016/j.tate. 2025.105036   

 

Wolle, G. (2024). Gender Stereotypes and Contributing 

Factors for the Gender Gap in the School 

Leadership Position in North Wello Zone-

Ethiopia. Taylor and Francis Online. Cogent 

Education/11/ 2024/1. 

https://doi.org/10.1080/2331186x.2024.237

5482 

 Zhang, Y. (2022). A Systematic Review of the Validity of 

Questionnaires in Second Language 

Research. 12 (10), 723; 

https://doi.org/10.3390/educsci12100723 

 

https://doi.org/10.1016/j.tate
https://doi.org/10.1080/2331186x.2024.2375482
https://doi.org/10.1080/2331186x.2024.2375482

