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Abstract: This study aimed to identify appropriate ways of strengthening inclusive education in Vocational Education and
Training (VET) for learners with disabilities at the Institute of Adult Education in Tanzania. The current study employed a
qualitative approach with a case study design, with 30 participants who were adult learners, instructors, and administrators.
The findings reveal that developing a curriculum that incorporates vocational and technical skills training from primary to
secondary education will help to eradicate the challenge. Also, the government should emphasise that vocational education
and training are compulsory for all learners, including those with special educational needs. Furthermore, creating a friendly
and supportive learning environment for persons with disabilities. It is concluded that inclusiveness within vocational
education and training, particularly in adult education, has not yet been given adequate emphasis. As a result, the VET system
and the adult education system are not fully aligned. It is recommended that the government, education stakeholders, and the
wider community prioritise the creation of inclusive and learner-friendly environments, especially for learners with disabilities,
particularly in adult education. Furthermore, financial, systemic, and material challenges should be addressed to broaden
opportunities for persons with disabilities to access adult education and vocational training.
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encourages participation, and ensures that all learners have
enough assistance to accomplish their educational
requirements (Anis et al, 2024).

1. Introduction

Vocational Education and Training (VET) has the role of

providing knowledge and skills that are very crucial for Since the World Conference on Special Needs Education
self-development and the community at large (UNESCO, in Spain in 1994, inclusive education has been the focus of
2009). VET is crucial for employment, economic attention in the field of education (Ainscow et al., 2019).
independence, and social inclusion. Observing  this, The conference drew together representatives from ninety-
Tanzania has implemented several policies aimed at two member states and twenty-five international
promoting inclusive education and vocational training. organisations, which made a spirited commitment to
Inclusive education in institutions gives all learners equal education for all (UNESCO, 1994; Anis et al, 2024).
employment opportunities without any discrimination According to UNESCO, the definition involves a shift
(Ngure, 2013). It gives importance to diversity, from viewing disability as a personal tragedy to
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recognising it as a natural aspect of human diversity and
seeing the school as the foundation for providing
appropriate responses for all. The involvement of policies
is seen as a critical influence on whether inclusive
educational practices should align with vocational training
education systems to support learners with different career
paths (Ainscow & Miles, 2009).

In Europe, distance learning training and adult education
programs promote access for marginalised learners (Jabir,
2024; Biewer eta 1, 2015). In Scandinavian countries like
Finland, Denmark and Norway, inclusive curricula and
adaptive technologies in VET increase employability for
people with disabilities (Nkuna &Mwila, 2024). In India
and China, large-scale online vocational platforms expand
learning access to rural learners with disability for them to
access different opportunities available in their
community. In Pakistan, inclusive education is a challenge
for many. One of the major obstacles that inclusive
education in Pakistan is the lack of financial resources
within the vocational and training school system (Hameed
& Manzoor, 2019). It means that schools do not have
adequate funding from the education departments to run
the program of inclusive education. Due to limited
financial resources, the schools lack facilities, no
laboratories for practical works, no libraries and qualified
teachers (Anis et al, 2024). In addition to financial
commitment, indoctrination and dogmatism, and the high
prevalence of ideological indoctrination in some
educational institutions hinder inclusive education (Aslam
et al., 2022; Tahira et al., 2020).

In Kenya, the Development and Implementation of the
Kenya Education Sector Support Program (2010-2025),
the Ministry of Higher Education, Science and
Technology Strategic Plan (2008) and the Science,
Technology and Innovation Policy (2009) have enabled
the country to achieve tremendous progress in the
education and training sector in improving “access, equity,
quality, relevance and sector management” (Godia, 2012:
Malle, 2016). The 2010 constitution of Kenya, article 10
section (2) (b) (c) and (d) set out the values that in the
education and training sector the government should
ensure the full participation of people, along with “equity,
social justice, inclusiveness, equality, human rights, non-
discrimination and the protection of marginalised groups,
good governance, integrity, transparency and
accountability and sustainable development” (Republic of
Kenya, 2010: Malle, 2016)). Kenya enacted a TVET Act
“which will conceive the Kenya TVET Authority by
2015 (African Union, 2014, p. 24). The overall goal of
the vocational education policy of the government of
Kenya was intended to “provide relevant and adequate
skills for industrial and economic development” (Republic
of Kenya, Ministry of Education, Higher Education,
Science and Technology, 2012, p. 91). The promotion of
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inclusion of persons with disabilities in all sectors of
society was one of the strategic thematic areas declared on
the Continental Plan of Action for the Decade of Persons
with Disabilities of 2010-2019. Under this thematic area,
representation, education, livelihood, work, employment
and so on were identified as priorities requiring special
attention from governments (African Union Commission,
Department of Social Affairs, 2010).

In Tanzania, the government tried to improve access to
Basic Education for all youth and adult people. The
concerted socio-economic development effort of the
government of Tanzania, guided by the Tanzania
Development Vision 2025, recognized quality education
and training as key instruments for the country (Malle,
2016). The document further noted that the priority area
programme facilitates access to vocational education for
students from disadvantaged groups. Alongside this
TVET development programme, the Vocational
Education and Training Authority of Tanzania developed
a five-year Corporate Plan 2012/13-2016/17. In
accordance with this guiding plan, the authority, as a
responsible government agency, adopted a common vision
on TVET development, stating that it should “ensure
provision of quality VET that leads to generation of
competitive labour force and contributes to social
economic development” (United Republic of Tanzania
Vocational Education and Training Authority, 2012;
Malle, 2016).

The increased effort had hardly materialised for learners
with disabilities and other vulnerable learners; stigma,
especially for disabled learners, dropout and repetition
rates remained high. There is an observed tension between
quantity and quality in education whereby quantity has
been prioritised over quality (MEVOT, 2009). Ohba and
Malenya (2020) also indicate that the proportion of
students without disabilities who pursue secondary school
in the United Republic of Tanzania is 13 per cent, whereas
only 7 per cent of children with disabilities continue their
education at the secondary level, not in Vocational
Training Education. Similarly, evidence from the Institute
of Adult Education, which is responsible for enabling all
people out of the formal system to get knowledge and
skills suitable for personal development, remains limited
in highlighting a gap in knowledge and skills regarding the
effectiveness of VET in promoting inclusion and equitable
outcomes for learners with disabilities. Thus, this paper
examined the strategic ways of enhancing inclusive
vocational education and training for learners with
disabilities on academic outcomes in the Institute of Adult
Education in Tanzania.



2. Literature Review

This section presents a review of the literature related to
the specific objective of the current study. It is organised
under theoretical review, which discusses the relevance
and related theory of Inclusive Education in Vocational
Training Education, and empirical literature review, which
provides an overview of the Inclusive Education in
Vocational Training.

2.1 Theoretical Framework

Various scholars worldwide have advocated for the
importance of applying theory in carrying out any research
study. For instance, McGrath (1984), as cited by Muhando
(2022) argues that a theory is as important as data because
it is used to strengthen the data. It includes a means of
identifying a problem and connecting one problem and
one piece of evidence with others, even if they have been
assigned different labels. It is also noted that theories help
the researcher to understand, confirm and justify the
findings of a study by comparing with other studies (Fusi,
2016; Muhando, 2022). Thus, the theoretical underpinning
that guided this study is Human Capital Theory.

2.1.1 Human Capital Theory

Human capital theory was introduced by economists Gar
Becker and Theodore Schultz in the 1960s as a theory that
views people’s knowledge, skills, attitudes, and abilities
as valuable forms of capital because they contribute to
productivity, economic growth, and social development.
This theory points out that education and training are the
investments that could add to productivity (Asadullah &
Zafar, 2019). It enhances the skills and knowledge of
individuals and thereby facilitates employment in the
labour market. In the macroeconomic aspect, human
capital, along with technological progress and innovation
on contributes to economic growth (Lucas, 1988; Solow,
1956; Yoonseon, 2021). In addition, national investment
in education and training as an instrument of developing
human capital and economic growth is positively
correlated (Asadullah & Zafar, 2019).

Vocation Education and Training in inclusive education is
an instrument to provide human capital for maximising
social and economic development for learners. The
effectiveness of TVET enhances skills, innovation,
productivity, self-employment and wages of workers. The
empirical evidence supports that TVET enhances the skills
of youth, especially uneducated youth, increases
productivity and wages of workers in farming in the long
run (Kijime et al, 2012; Jothilakshmi et al, 2009;
Yoonseon, 2021). Furthermore, on-the-job training, which
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is one of the TVET, positively affects wages and such
effect enlarges with length of training and the size of firms
(Rosholm et al, 2007). Thus, investing in inclusive
education in Training Vocation and Education Training
stimulates economic growth by increasing productivity,
innovation and adaptation and improving employment for
all groups of people, which helps to rebuild social and
economic growth.

2.2Empirical Review

Dixit-Bajpai (2023) studied the impact of Vocational
Education on Economic Growth and Development across
the G20 countries. The study found that to overcome these
obstacles, policymakers and stakeholders must prioritise
investment in vocational education programs, raise public
awareness about its benefits, and improve access to
training facilities. Also, they should consider the
significance of vocational education and encourage
member countries to invest in comprehensive and
effective vocational education systems. These efforts aim
to stimulate economic growth, reduce unemployment, and
enhance the skills of the global workforce. Investing in
vocational education is crucial for achieving sustainable
economic growth, creating a competitive workforce,
driving innovation, and benefiting society as a whole.

Effah (2014) found that developing states should
demonstrate a feasible and readily available model for
workforce capacity building, skills training and
livelihoods development in other deprived communities.
The scope for a considerable up-scaling and expansion of
programming may be possible, and with the appropriate
linkages, technical support and design for the future
course of strategic programming, ICCES shows the
potential to become flagship programmes in Ghana on
how to demonstrate an effective capacity building
program for livelihoods development, and skills training
through technical and vocational education. He also found
that a large group completing Technical Vocation and
Training education in Ghana remains jobless. Thus, the
state should therefore have a system to support these
graduates by providing permanent employment and a
market to encourage a large number to be enrolled in the
program. Also, the donor community has a role to play in
helping to harmonise the TVET system. The current
practice, whereby each donor works separately and leaves
when specific projects end, does not help the country very
much in terms of vocational training. Continuity and
sustainability hardly occur in practice because efforts are
not pulled together to consolidate interventions (Effah,
2014).

Malle (2016) studied Inclusiveness in the Vocational
Education Policy and Legal Frameworks of Kenya and



Tanzania. The findings show that promotion of inclusion
of persons with disabilities in all sectors of society was one
of the strategic thematic areas declared on the Continental
Plan of Action for the Decade of Persons with Disabilities
2010-2019. Under this thematic area, representation,
education, livelihood, work, and employment were
identified as priorities requiring special attention from
governments overall goal of the vocational education
policy of the government is to “provide relevant and
adequate skills for industrial and economic development.

3. Methodology

This study used a qualitative approach. Qualitative
research seeks to understand a given research problem or
topic from the perspectives of the local population
involved (Guest, Mack, Woodsong, 2005). Macqueen and
Namey (2005) illustrated that qualitative research is
effective in obtaining culturally specific information about
the values, opinions, behaviours, and social contexts of
particular populations in their natural setting.

3.1 Research Design

This study was guided by a case study design. Creswell
(2014) defines a case study as a qualitative design in which
the researcher explores in-depth a program, event, activity,
process, and one or more individuals. The case(s) are
bound by time and activity, and researchers collect
detailed information using a variety of data collection
procedures over a sustained period of time.

3.2 Study Area

The study was conducted in Dar es Salaam Region. The
area of this study was selected based on the fact that if the
researcher is familiar with the study area, it helps to handle
the obstacles that might affect the process of data
collection (Shenton, 2004). For that reason, the researcher
of this study is familiar with the Dar es Salaam region,
particularly at the Institute of Adult Education, hence her
experiences facilitated the process of data collection on the
topic.

3.3 Population

Creswell (2012) defines the term population as a group of
people having common characteristics. Kombo & Tromp
(2006) define a population as a group of individuals,
objectives or items from which samples are taken for
measurement. The population of this study were the
workers (instructors, administrators, learners and
lecturers) from both the Institute of Adult Education and
Vocational Education and Training.
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3.4 Sample size

According to Kombo and Tromp (2006), a sample is the
set of respondents or participants selected from a larger
population for a survey. In this study, the sample size
hinges on the attainment of saturation; hence, the
researcher involved 30 participants. In a qualitative
approach, "saturated" refers to the point where a
researcher has collected enough data that no new themes,
insights, or patterns are emerging, indicating they have
thoroughly explored the topic and can confidently draw
conclusions from their findings. Essentially, the data is
considered full and further data collection would not
provide any additional meaningful information, thus
ensuring the research is robust and credible (Morse 2015).

3.5 Sampling Technique

Sampling is a procedure that a researcher uses to gather
people, places or things to study (Kothari, 2014). This
study used a purposive sampling technique.

3.5.1 Purposive Sampling

According to Kothari (2014), purposive sampling is an
occasion based on previous knowledge of a population,
and the specific purpose of the research investigators for
use in personal judgments to select a sample. In this study,
purposive sampling was employed because it was
expected to help a researcher obtain the relevant data from
the real targeted people and understand the problem under
investigation. Purposive sampling is used to select
participants due to their position, whereby learners are the
primary victims/benefits of inclusive education in
Vocation Education Training, while the instructors and
lecturers are responsible for educating and taking care of
students.

3.6 Data Collection Methods

Data collection involves systematically gathering specific
information to support or substantiate facts, as stated by
Kombo and Tromp (2006). This study gathered data
through interviews and focused group discussions to
provide a comprehensive understanding of the research
subject.

3.7 Data Analysis Plan

Kothari (2004) described data analysis as a multifaceted
process involving the editing, coding, classification, and
tabulation of collected data. In this study, thematic
analysis was employed to provide a proper analysis of
data. Thematic analysis is used to identify and analyse



patterns within the data. A synthesis of findings, including
summaries and direct quotations from participants
presented, focusing on the study's objectives to offer a
nuanced perspective. In analysing the data, Stewart (2020)
illustrates that analysing qualitative data involves a
systematic process of interpreting non-numerical
information to discover patterns, themes, and insights.
This process involves different steps. The first step is data
familiarisation, where researchers immerse themselves in
the data by reviewing transcripts, notes, or other materials
multiple times. This initial phase helps researchers gain a
holistic understanding of the content and context of the
data. Thus, the researcher read and re-read the data to
become familiar with it to generate a great understanding.

Stewart said, once familiar with the data, the next step is
coding. Coding involves identifying and labelling specific
segments of the data that are relevant to the research
questions. These codes represent key concepts or themes
that emerge from the data. Researchers may use manual
coding, where they highlight and annotate the data, and
software tools can assist in organising and categorising the
information. In relation to this context, the researcher
generated summaries of the main themes of the data that
were relevant to answering the research question.

After coding, researchers group similar codes to form
broader themes or -categories. This step involves
identifying connections between different codes and
understanding how they relate to each other. The goal is to
create a logical narrative or framework that captures the
main ideas within the data. In this study, the researcher
organised relevant data and reviewed the sustainability
themes and grouped them according to the questions.

The final stage of qualitative data analysis is interpretation
and writing a report. Researchers interpret the themes and
patterns identified during the coding process, linking them
back to research questions and theoretical frameworks.
This interpretation involved concluding the meaning and
significance of the data, often resulting in new insights or
theories. Thus, the researcher checked the candidate
themes against the questions to determine the reality
against the asked questions. In this phase, the researcher
developed themes, which sometimes involve divided
themes, combined themes, or rejected themes. It helps the
researcher to determine the relevant or irrelevant themes
as provided by participants through checking or reviewing
them again and writing up the complete report by weaving
together the analytic description and data extracts and
contextualising the analysis with existing literature and
theory used to guide the current study.
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4. Results and Discussion

A scrutiny was conducted on the data that was attained
from the interviews and focus group discussions. The
feedback that was established from the instructors was
then analysed, and the results of that analysis were used to
classify the instructors’ overviews on Vocational
Education and Training refinement in promoting equitable
learning for learners with disabilities toward academic
outcomes at the Institute of Adult Education.

The findings showed that the challenges facing inclusive
education within Vocational Education and Training
(VET) can be effectively addressed through the following
measures: developing a curriculum that incorporates
vocational and technical skills training in adult education
and ensuring that it is compulsory for all learners,
including those with special educational needs.
Furthermore, it is essential to create a friendly and
supportive learning environment for persons with
disabilities by providing appropriate learning materials,
well-equipped  studios, and accessible assistive
technologies. In addition, the community should be
sensitised to eliminate negative perceptions and
discriminatory attitudes that hinder persons with
disabilities from enjoying their right to education,
particularly ~ vocational  education and training
opportunities.

During face-to-face interviews, one of the instructors
stated that:

The Government of Tanzania, through
the Ministry of Education and
Vocational Training, together with
policy  makers and  curriculum
developers, should formulate a policy
that directs vocational training to be
taught as a compulsory subject from the
basic education level up to higher
learning institutions. This should be
applied to both the formal education
system and the non-formal education
system, which is often offered through
adult education (Interviewed Instructor,
September 2025)

In addition, one of the learners said:

The Ministry of Education, in
collaboration with curriculum
developers, should design a curriculum
that provides vocational training from
the lower levels of education and
prioritise people with disabilities,



especially those studying through
distance learning or adult education.
This would help increase the number of
learners/individuals with special needs
accessing vocational education
(Interviewed Learner, August 2025)

Furthermore, an administrator stated that:

We often see many students, especially
those who failed the Primary School
Leaving Examination or Form Four
examinations, rushing to join VETA.
Most of those who go there are adults,
but it is very rare to find people with
disabilities in vocational training
centres. Also, in adult education
programs, the number of learners with
disabilities is small compared to the
formal education system. This is mainly
due to the government’s failure to
emphasise and prioritise students with
special needs in non-formal education.
Therefore, the government should
establish strong strategies and design a
curriculum that ensures vocational
training is also taught through non-
formal education, especially adult
education and that all people with
disabilities are registered regardless of
the type of disability (Interviewed
administrator, August 2025)

On the other hand, the researcher discovered that the
existing curriculum does not have a direct linkage between
vocational and technical education, as well as the
education provided through adult learning programs.
Therefore, the government should design an integrated
curriculum that combines VETA-type education with
adult learning programs for all groups, both people with
disabilities and those without special needs.

The above information implies that policy formulation and
curriculum development should aim at integrating
vocational and technical education with adult education
programs. This integration should also consider people
with special needs (those with disabilities). Furthermore,
emphasis should be placed on making vocational subjects
compulsory at all levels from Form One to Form Four
through non-formal education programs, as well as for
distance and adult learners from the first to the final year
of their studies.

The current study corresponds to the study by Dixit (2023)
who found that inadequate Funding is among the
challenges facing. Vocational education programs require
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significant investments in infrastructure, equipment, and
highly skilled teachers. However, many countries do not
allocate enough funding for vocational education, making
it difficult to develop and maintain quality programs. Also,
the findings added that improper Curriculum Design in
many countries, especially less developed, hinders
Vocational education programs. It is recommended that
the VET curriculum need to be designed in such a way that
they are relevant to the current job market. Inflexible and
outdated curricula can discourage students from enrolling
and limit their job prospects after graduation (International
Labour Organisation [ILO], 2013). The use of outdated
curricula can result in a discrepancy between the skills
employers demand and what students possess, which is a
significant factor contributing to low employability and
challenges in students' transition to the job market (Pilz,
2016).

4.1 Creating a Friendly Environment
for Learners with Disabilities

The researcher found that creating a conducive
environment for people with disabilities, especially in
vocational and technical training, is one of the best
strategies to improve the delivery of vocational and
technical education for learners with disabilities,
particularly through adult education programs. A friendly
environment includes having enough classrooms that
allow people with disabilities to learn comfortably, the
availability of sufficient learning and teaching materials,
and the provision of special equipment designed for
people with disabilities, for example, Braille materials for
the visually impaired and audio equipment for those who
need auditory assistance.

During a dialogue with students, one of them was quoted
as saying:

Vocational training is more difficult
compared to ordinary academic
subjects. This difficulty, especially for
learners with disabilities, is caused by
the lack of adequate facilities, for
instance, materials for the visually
impaired, hearing-impaired, and those
with mobility challenges. Sometimes
these learners fail to continue with their
studies because of these challenges;
others do not even register for such
training because they believe there is no
friendly learning environment for them.
Therefore, there is a great need for the
government to improve and distribute
learning materials and resources so that
people with disabilities can learn



effectively (Focus Group Discussion
with students, September 2025)

On the other hand, one of the instructors stated:

The government should invest in
improving friendly environments for
people with disabilities, especially in
non-formal education such as adult
education. This includes constructing
enough classrooms that meet the needs
of learners with disabilities. Moreover,
the government should provide
appropriate teaching and learning tools
that suit the specific vocational training
and the needs of the target groups
(Interviewed Instructor, August 2025)

From the students’ perspective, during a face-to-face
interview one of them stated:

There is a great need for our government
to improve the learning environments
where vocational and technical training
is offered, especially in middle-level
colleges and institutions that provide
non-formal education, such as the
Institute of Adult Education. Honestly,
there are no suitable learning
environments, for example, classrooms
for people with disabilities do not reflect
their realities, and there is a lack of
learning equipment specifically for
them. Improving these conditions would

enhance academic performance,
understanding, and increase the number
of enrolled students (Interviewed

Learner, August 2025).

The current study is associated with the findings by Effah
(2014), who found that the donor community has a role to
play in helping to harmonise the TVET system. Similarly,
it found that the state should therefore have a system to
support these graduates by providing permanent
employment and a market to encourage a large number to
be enrolled in the program.

4.2 Eliminating Negative Beliefs about
People with Disabilities

The study revealed that people with disabilities often face
discrimination, including being denied their educational
rights, especially in vocational and technical education,
due to the misconception that they are incapable because
of their physical conditions. Therefore, respondents
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suggest that the government, professionals, and the
community at large have a responsibility to eradicate these
beliefs by providing public education, enacting strict laws
against offenders, and offering psychological counselling
to victims who appear to have lost hope.

During an interview session with one of the instructors, he
said:

The Government of Tanzania has the
responsibility to enact strict laws that
will penalise parents who deny their
children the right to vocational and
technical education just because they are
disabled. I believe that if one parent is
imprisoned, this bad behaviour will
stop. Many children, after failing their
final examinations, remain at home even
though they have talents that could be
developed through VET programs
(Interviewed Instructor, August 2025)

Similarly, another instructor added:

I suggest there should be strict laws
against parents who confine their
children with disabilities at home
without giving them access to education.
Also, laws should be established for
institutions or vocational colleges to
guide and punish teachers and students
who discriminate against or stigmatise
learners with disabilities. If it is proven
that someone has done so, whether in the
adult  education system, formal
education, or VETA institutions, they
should face severe punishment,
including dismissal from work or
expulsion from studies and
imprisonment. [ believe this would
strengthen the proper systems and
protect the rights of people with
disabilities to access vocational and
technical  education  (Interviewed
Instructor, September 2025)

On the other hand, the researcher has discovered that the
government, educational stakeholders, and human rights
organisations have a significant responsibility to provide
education and awareness about the harmful effects of
misconceptions and superstitious beliefs regarding persons
with disabilities. Such education should be utilised to
enlighten members of society on the fact that people with
disabilities also have equal rights to access skills and
vocational training through adult education. Furthermore,
this educational awareness should emphasise that it is a



grave mistake to suppress the dreams and diminish the
talents of persons with disabilities, as doing so hinders both
social and economic development.

In addition, the study participants expressed their
willingness to utilise their traditional dances, customs, and
cultural practices to form groups dedicated to advocacy
and awareness-raising on the rights of persons with
disabilities to education, particularly technical and
vocational training, even for those who may not have
performed well in their academic examinations. Such
individuals should be encouraged and supported to enrol
in adult education programs so that they may fulfil their
aspirations and contribute meaningfully to their
communities.

Moreover, the findings of this study indicate that
counselling is the most effective remedy for rebuilding the
confidence and motivation of learners with disabilities,
many of whom appear to have lost hope in pursuing
education. One learner, during a focus group discussion,
was quoted as saying:

I would advise that learners, especially
those with disabilities, be given
counselling on how to accept the nature
of their conditions. Many of them seem
to have given up on life and on getting
an education. I have a neighbour who is
physically disabled; he has only one leg.
This young man cries every time he sees
me leaving for college, telling me how
much it pains him to be in his condition.
He says, ‘If only I had both legs, I would
go to VETA to study automobile
mechanics and driving. But now, I have
no means or support to fight for my
dreams (Focus group discussion with
learners, September 2025)

Likewise, one of the instructors interviewed stated the
following:

There is a need for instructors,
psychologists, and the students
themselves to provide guidance and
counselling, particularly to those
affected by disability, to build their
mental, emotional, and spiritual
strength. We often encounter cases of
learners with special needs losing hope
and dropping out of college, sometimes
without any notice. This usually results
from the stigma they experience or from
self-doubt when faced with challenges.
Many tend to attribute their difficulties
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to their disability and consequently
decide to quit their studies. I believe that
providing counselling will greatly help
them to regain confidence and restore

hope in their academic journey
(Interview with Instructor, October
2025)

The information presented above clearly signifies that
educating the public about the negative impacts of
discrimination based on physical disabilities through
educational institutions, human rights organisations, and
cultural traditions in Tanzania is a crucial approach toward
resolving the existing challenges. Additionally,
counselling stands out as a cornerstone in empowering
learners with disabilities, as it strengthens their self-belief,
capabilities, and determination to strive for academic
success. Through effective counselling, fear and low self-
esteem can be eliminated, thereby enhancing resilience
and motivation among students to pursue their dreams
through vocational and technical education systems, and
through adult education programs.

Also, this study is similar to the study by Malle (2016)
who found that promoting education on inclusion of
persons with disabilities in all sectors of society was one
of the strategic thematic areas declared on the Continental
Plan of Action for the Decade of Persons with Disabilities
of 2010-2019. Under this thematic area, representation,
education, livelihood, work, employment and so on were
identified as priorities requiring special attention from
governments overall goal of the vocational education
policy of the government is to “provide relevant and
adequate skills for industrial and economic development.

5. Conclusion and Recommendations

5.1 Conclusion

This study aimed to identify appropriate ways of
strengthening inclusive education in Vocational Education
and Training (VET) for learners with disabilities at the
Institute of Adult Education in Tanzania. It is therefore
concluded that inclusiveness within vocational education
and training, particularly in adult education, has not yet
been given adequate emphasis. Many graduates,
especially those with special needs, are not provided with
sufficient support or encouragement to develop their
talents and skills through the adult education framework.
As a result, the VET system and the adult education
system are not fully aligned.



5.2 Recommendations

It is recommended that the government, education
stakeholders, and the wider community prioritise the
creation of inclusive and learner-friendly environments,
especially for students with disabilities, within educational
institutions, particularly in adult education, which
currently appears to lack full integration with vocational
training. Furthermore, financial, systemic, and material
challenges should be addressed to broaden opportunities
for persons with disabilities to access adult education and
vocational training, to enhance academic achievement and
improve educational outcomes.
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