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Abstract: The purpose of this study was to establish effectiveness of parental involvement in management of primary schools
in Kyerwa District, Tanzania. The study adopted Epstein conceptual framework to guide the conceptualization process and
formulation of study objective. In addition, a mixed approach involving descriptive research design was used to carry out the
study. The target population of the study was parents whose children attend primary education and have been elected to serve
in the school management committee. The study population was 730 parents who are members of the school management
committee. Data for the study was collected from 146 primary schools which are found in the district and from a sample of
82 parents. The study used probability and non-probability sampling specifically proportionate and purposive sampling,
which provided the best data to achieve the objective of the study, questionnaire and structured interviews were used as
instruments for data collection. The study concludes that parents were not effectively involved in management of primary
schools. They were not always involved in decision making in running of the school. In light of the findings, the study
recommends that primary schools headmasters should actively involve parents who are members of school management
committee in decision making. This will enable school leaders to incorporate parents’ interests in daily running of the school
and hence create a better teaching/learning environment, thus contribute to achieving quality primary education.
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H Besides this, the persuasion of researchers towards
1. Introductlon decentralization of education decision making to involve
parents is evident in Australia (Boylan, 2005), Asia
(Hirata, 2006; Ho,2006), Europe (Dom and Verhoeven,
2006), North America (Plevyak,2003), Canada (Stelmach,
2016) and even Africa (Gershberg and Winkler,
2004).The effective involvement of parents is multi-
dimensional, and is composed of various types of
behavior, attitudes and parental expectations (Torah-
Kaplan, 2004, in Zedan, 2011). Effective involvement of
parents implies the dedication of their resources which
includes time by parents for the benefit of a child and total
number of activities in which parents can participate, to
contribute either directly towards the education of their
children (Ginsburgs, 2008, in Zedan, 2011). Parents
should play a role in the promotion of their children’s

The role that parents are expected to play in education has
grown immensely and has been receiving greater interest.
Marburger (1980) acknowledged parents as the fourth
force among educational stakeholders. The underlying
principle is to ensure that parents are actively involved in
the governance and management of schools with a view to
creating a conducive environment for a better teaching and
learning. Bloch (2009) states that when parents are
involved more in their children’s schooling, their
children’s academic achievement improves, they develop
positive attitudes to schooling and drop-out rates decline.
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achievements and more importantly in school
improvement. It is believed that the degree of parental
participation is a significant indicator of the quality of
schooling (Desforges & Abouchaar, 2003).

Studies have revealed that, children seek out adults for
social interaction, beginning at birth and that learning
occurs through these social interactions (Omari, 2011).
The first adults with whom infants interact are usually
their parents (Neil et al., 2007). This helps a child to
develop habits, skills, values, behaviors and motives
common to their culture. Socialization rests on the
internalization of societal standards taking these
standards, as one’s own (Papalia, Gross & Fieldman,
2003). Neil et al., (2007, P. 374) further argue cognitive
development is influenced by many factors including
child’s parents education and occupational status, the
number of siblings in the family, social class of play-
mates, the nature of the neighborhood, the availability of
educational  resources such as books in the home,
opportunities for travel and quality schooling a child
receives. Parents’ abilities to form accurate beliefs and
expectations regarding their children’s performance are
essential in structuring the home and educational
environment so that they can be very good in post
schooling endeavors (Alexander, Entwistle & Bendinger,
1994 in Davis-Kean, 2005).

Since independence, Tanzania has been preparing and
implementing programs & policies directed to the
development of its people. In practice, this meant that
priority was given to the provision of basic services to the
people and education was among its basic services. In
Tanzania, the law defines a child as a person below the age
of 18; this is in line with the United Nations Convention
on the rights of a child and the National Constitution
(United Republic of Tanzania, 1996). Statistics show that
in 2002, 44 percent of the Tanzanian population was
below 15 years of age and 4 percent were above 65 years
of age (United Republic of Tanzania, 2006). Additionally,
Tanzania demographic profile of 2013 shows that 45
percent of the Tanzanian population is between 0-14 years
and only 2.9 percent are 65 years and above (Mundi,
2013). This shows that Tanzania has a young population
that needs to be provided with basic life skills that are
important for the future generation. This can be achieved
through providing them with quality education starting
from pre-school to tertiary education.

The scenario in Tanzania has led to a number of studies on
parental involvement to understand how parents can be
effectively involved in decision making at various levels
ultimately ensuring improvement in the learning outcomes
of their children. The studies in Tanzania have been
conducted in various districts such as Morogoro and Dar
es Salaam (Komba, 2011; Kigobe, 2021 and Kigobe, et
al., 2018) with a focus on parental intervention,
expectations for children’s school success and reading. In
addition, Masabo et al. (2017) in a study carried out in
Kibondo also found out that academic performance

improved when parents and teachers came together.
However, some studies have also shown that the
frequency, scope of involvement as well as the education
levels of the parents also have a significant effect on
learning outcomes (Ngorosho, 2011; Kigobe et al., 2018
and Kuboja, 2019) In the same vein, Machen (2005)
observes that parental involvement can be developed
through programs such as improved students achievement
, immense support for school programs to helping school
leaders identify practices and policies that encourage
parents’ trust and involvement in the process of schooling.

From the above studies, it is evident that the issue of
parental involvement in the education of the children,
particularly in primary and secondary schools’ level has
been a subject of interest for researchers. However, the
involvement of parents in decision making has been
minimal. Consequently, as far as the researcher is
concerned, no such study has been conducted in Kyerwa
District in Tanzania. In addition, most of the studies
conducted used single approaches therefore findings were
not comprehensive (Ngorosho, 2011; Kigobe et al., 2018
and Kuboja, 2019). Similarly, statistics show that for the
last five years, primary school pupils have been
performing poorly in their standard seven examinations as
indicated by the United Republic of Tanzania (2020). This
downward trend has significantly affected Kyerwa
District.

1.2 Objective of the Study

To establish effectiveness of parental involvement in
management of primary schools in Kyerwa District
in Tanzania.

2. Literature Review

Existing literature about parental involvement indicate
that parents’ education is important in predicting
children’s achievement (Hoover-Dempsey, & Sandler,
1995; Haveman & Wolfe, 1995). Parents’ education is
related to a warm social climate in the home (Davis-Kean,
2005). In this regard, Crowyn and Bladley (2002) found
that maternal education had the most consistent direct
influence on children cognitive and behavioral outcomes
with some indirect influence through cognitively
stimulating home environment.

Consequently, Vygotsky, (1978) points out that a parent is
the most important teacher in child’s life. The
relationships of parents to infants are more intense than
older children, a deeper level of trust is involved, and
teachers have a more intimate relationship with pupils. As
a result, teachers need to communicate in a collaborative
manner with parents, rather than taking the role of experts.
It is argued that the ultimate goal of teaching is to promote
general and not specific understanding of the structure of
a given subject matter (Bruner, 1966, cited in Omari,



2011). Papalia, Gross and Fieldman, (2003, P. 469) argued
that;

A school is a major formative
experience in a child’s life; it affects
every aspect of development. From pre-
school to high school children gain
knowledge,  skills, and  social
competences are especially critical in
setting the stages for future success or
failure. A supportive family background
influences achievement.

When parents are actively involved in home-school
activities and communications, their access to social
networks with other parents and school staff provides
information and support to help their children in the school
setting (Lareau, 2003; Weininger & Lareau, 2003).
Bettelheim (1987), points out that the essential ingredient
in most children’s success in school activities is a positive
relationship with their parents particularly ones who
monitor child’s learning daily.

Likewise, parents’ education and attitude are important in
their children education. It is argued that, parents’
education and their children’s academic achievement rely
on the assumption that parents learn something during
schooling that influences the ways in which they interact
with their children around learning activities at home
Brody, Crowyn & Bradley, (2002); Hoff et al, (2002);
Davis-Kean et al, (2005). Parents with more education
have higher expectations for their children’s education,
which in turn, predict greater educational attainment of
their children (Alexander, Entwisle & Bendinger, 1994).
In the same vein, parents with low education level often
exhibit ambitious attitude about educational achievement
of their children (Zedan, 2011).

Contrary to this Glickman (2004) argued that parents with
less education do not participate as often in their children’s
education because they do not realize the importance of
their interaction with schools and they are probably
intimidated, just like they were in high school. In addition,
these parents have many problems and unmanaged stress,
which interfere with ability and opportunity to interact
with their children (Sclafan, 2004). Secondly, home
background plays a significant role in a young child’s
orientation to literacy and education. Consequently,
children do better in school when parents arrange an
appropriate environment at home for them to do their
homework (Papalia, Gross and Fieldman, 2003 P.
477).This could include parent’s behavior which may
affect the performance of children (Omari, 2011).

Literature also shows that involvement of parents is multi-
dimensional and is composed of various types of behavior,
attitudes and parental expectations (Bernard, 2006). This
multi-dimensional involvement of parents’ attitudes and
expectations are experienced in Kyerwa District. Thus,
there is a need to state that there are many reasons for

studying parental involvement in education by
considering the importance of preparing a child in all
spheres of life. In this regard, Epstein (2009) alleges that:

There are many reasons for developing
and establishing a partnership between
school, family and community. The
main reason for such relationship is to
aid students to succeed at school. Other
reasons are for example, to improve
school climate and programs, to
advance parental skills and leadership,
to assist families to connect with others
in the school and the community, as
well as to assist teachers with work and
to keep a strong and positive
relationship with schools.

Another perspective to parental involvement in decision
making in schools is from Davis-Kean, (2005) in her study
she attempted to analyze the influence of parents’
education and family income on child achievement. Data
from a national, cross-sectional of children of 8-12 years
old (school age children) divided equally across gender
from children of non- Hispanic European American and
African American. It was found that parents’ years of
schooling was an important social economic factor to take
into consideration both policy and research when looking
at the school age children. This study implies that the
educational level of parents is a significant determinant of
parental involvement in decision making in schools.

Likewise, Alexander, Entwisle & Bendinger (1994) found
that, parents of moderate to high income and educational
background held beliefs and expectation that were closer
than those of low- income families to an actual
performance of their children, low-income families had
high expectations and performance beliefs that did not
correlate with their children’s actual school performance.
He suggested that parents’ abilities to form accurate
beliefs and expectations regarding their children’s
performance are essential in structuring the home and
educational environment so that they can excel in post
schooling endeavors.

Using a sample of low-minority families Halle et al.
(1997) also found that ““Mothers with higher education
had higher expectations for their children’s academic
achievement and these expectations were related to their
children’s achievement in mathematics and reading.”
These positive beliefs and expectations predicted higher
amounts of achievement-related behavior by parents in
home as well as more positive perceptions of achievement
by the children at home.

Similarly Desforges and Abouchaar (2003) in their study
on the impact of parental involvement, parental support
and family education on pupils’ achievement and
adjustment. The study found that, parental involvement
takes many forms including; good parenting in home,



which include the provision of a secure and stable
environment, intellectual stimulation, parent-child, good
models of constructive social and educational values and
high aspirations relating to personal fulfillment and good
citizenship. The extent and form of parental involvement
is strongly influenced by family social class, material level
of education, material deprivation, material psychosocial
health and single parent status and to a lesser degree by
family ethnicity.

The reviews have also found that parental involvement at
home parenting has a significant positive effect on
children’s achievement and adjustment even after all other
factors of shaping attainment have been taken out of the
equation. In the primary age, the impact caused by
differences associated with parental involvement was
bigger than differences associated with variations in the
quality of schools.

Difference between parents in their role and their levels of
confidence in fulfilling it, some parents are put off by
feeling of not being recognized by schools and teachers.
Likewise, the research on interventions to promote
parental involvement reveals a large number of
approaches ranging from parent training program, through
initiatives to enhance home school links and on program
of family and community education.

Hill and Tyson (2009) conducted a Meta-analysis on the
existing research on parental involvement in middle
school to determine whether and which types of parental
involvement related to achievement. Using quantitative
approach across 50 studies, the results revealed that
parental involvement was positively associated with
achievements with exception of parental help with
homework. Involvement that reflects socialization had the
strongest positive association to achievement.

Similarly, a report by West (2000) discussed an
elementary teacher efforts to increase parent-teacher
communication, and its effect on students’ success in
reading. Findings from this study revealed that, parent-
teacher communication could motivate students to
complete reading homework, which results in better quiz
and test scores. In addition, Bettlelheim (2004) points out
that, the essential ingredient in most children’s education
success in school is a positive relation with his parents.
Parents should monitor the children’s learning daily.
However, parents’ attitudes and involvement in their
children’s learning varies according to educational level.
Some parents with low education tend to disvalue learning
because of their attitudes and low self-esteem and thus
leave education of their children to teachers.

On the other hand, Schaller, Rocha and Barshinger (2007),
cited in Zedan (2011) argued that, although many parents
lack academic background, their positive behavior
towards education overcomes their low level of education.
They both motivate their children to pursue academic
success and participate in their daily learning. On the

contrary, Glickman, (2004) alleges that, parents with less
education do not participate as often in their children’s
education to some effect because they do not realize
importance of their interaction.

Zedan, (2011) from the Arab College for Education
conducted research with a particular concern in parental
involvement according to education level, social-
economic situations and a number of family members. The
study aimed to examine the relationship between
background factors and the involvement of parents in the
education of their children. A quantitative approach was
used in conducting a study and it was argued that
quantitative approach is more objective, structured and has
big reliability and validity (Coolican, 1999). In addition,
survey method was used in data collection. The findings
show that there was a negative correlation between the
number of children in the family and parental
involvement, which existed only among parents of boys
and not those of girls. Thus, the present study was done to
test these findings in Tanzania.

In a study conducted in Tanzania on children’s literacy
Kigobe et al. (2021) found that when parents are involved
in the education of their children, they get higher grades
and graduation rates are improved. Using a mixed research
approach with a sample of 97 comprising head teachers,
students and parents, the study found that children from
strong economic backgrounds developed a higher self-
esteem. In the same vein, Kigobe (2019) also found a
positive correlation between the intervention condition
and progress. In the later study, children in the
intervention condition made tremendous progress in
reading (comprehension and decoding) compared to ones
who were in the control condition. Finally, using a Cluster
Randomized Control Trial, Kigobe et al. (2019) on the
effect of parental involvement intervention to promote
child literacy in Tanzania, found out that children at the
risk of reading problems were able to pick up after 8-9
months intervention by parents. This points to the
significant role of parents in sharing with teachers and
supporting remedial measures for the child.

Vion and Nyarko, (2007) investigated on parental
involvement in adolescent’s education achievement. The
study was conducted in Ghana; questionnaires were used
to collect data from the respondents. The findings revealed
that, mothers’ and fathers’ authoritativeness positively
correlated with the students’ educational achievement
whereby  the authoritativeness of  stepparents,
grandparents and other guardians was not significantly
correlated with the school achievement of the students.
Parental involvement played a mediation role between
their authoritativeness and the educational achievement of
students. The findings highlight the importance of parental
involvement in adolescent’s school success. This study
came up with the need to explore some of the factors,
which influence parent’s participation in children
education in Tanzania basing on parents whose children
attend primary education.



Kuboja (2019) conducted a study on influence of parental
involvements in facilitating effective learning in Arusha
urban primary schools, Tanzanian. Using a quantitative
approach, the study showed that a large number of parents
were not attending school meetings and parents with less
education were less responsible for what was going on in
schools. Educational level of the parents correlated with
their childrens’ achievements. On the contrary, Komba
(2011) found out the lowly educated parents were keen on
affording their children the best education although they
experienced economic constraints. In addition, problems
and unmanaged stress in poor families interfere with the
ability to interact with their children (Sclafan, 2004).

The study by Ngorosho, (2011) aimed at understanding
children’s literacy skills and the role of home environment
in the development of these skills by studying the topic in
developing countries using a transparent language. The
study was conducted in Bagamoyo District, Tanzania.
Questionnaire based interviews were used to collect data
from home environment. Key variables were father and
mother’s education, house wall material, light source and
the number of books for school subjects in the homes. The
findings revealed that the home environment was not
significantly related to reading. However, parents’
education and occupation, showed significant relationship
with phonological awareness and reading ability.

Despite the various researches which have already been
done regarding parents’ involvement in the education of
their children, the outcomes of Childs’ education have
remained low as evident in poor students’ academic results
in various levels of education in Tanzania. Thus, there is a
need to find out the effectiveness of parents involvement
in primary school management.

3. Methodology

Study Approach: The study adopted a mixed research
approach whereby qualitative and quantitative data were
collected. The approach was adopted so as to help the
researchers best understand the problem this could not be
possible if only one approach was adopted.

Study design: Descriptive survey design was employed to
facilitate collection, recording, analysis and interpretation
of data (Dawson, 2002).

Population of the study: The targeted population consisted
of 730 parents who were members of the school

committee from 146 primary schools in the 24 wards of
Kyerwa district in Kagera region.

Sample Size: Sample for the study was 86 school
management committee members who were selected
through percentage method which was 11.8 %.

Sampling: Purposive and proportionate sampling was used
to draw the sample from the population. The sample of 86
was allocated to each of the 24 wards using proportionate
sampling whereby proportionate formulae was employed.
Each ward was allocated between 2-5 school management
committee members. In each ward the researchers used
purposive sampling to select schools where school
management committee members would be drawn to
participate in the study (Kumar, 2005). In each school
only one school management committee member
participated in the study so that in a ward that was
allocated 2 school committee members; 2 schools
participated. Five school management committee
members who were purposively selected from five schools
from different wards were interviewed. This method was
employed because it enables a researcher to select
respondents based on their proportion and attributes in the
larger population (Bryman, 2008).

Data analysis: Qualitative data from interviews was
analyzed using content analysis and reported using quotes
and explanations. Data from questionnaire was analyzed
using descriptive statistics with the help of SPSS version
21 and was reported using frequencies and percentages.

Ethical Considerations: The researchers adhered to ethical
standards by obtaining an introductory letter from the
university authorities and obtaining research permit from
regional government authorities in Kyerwa district,
Kagera region. The researchers ensured anonymity and
confidentiality was observed by not revealing the identity
of the respondents (Kumar, 2005).The researchers also
explained to the respondents the purpose of the study so as
to gain their support.

4. Results and Discussion

The objective of this study was to establish effectiveness
of parental involvement in management of primary
schools. This involved finding out the issues discussed
during school committee meetings and the type of
decisions they took and frequency of meetings to ventilate
on this administrative/management issues. The results are
indicated in Table 1 below.



Table 1: Issues discussed in the school management committees

Issues discussed

Frequencies and %

Never Often Some times Always
% N % N % N %
Attendance and discipline 5 8 41 50 34 42 0 0
Academic achievement 5 7 77 93 0 0 0 0
Teaching and learning material 7 8 27 33 48 58 0 0
School fund 0 0 7 8 75 92 0 0
School infrastructure 7 8 27 33 48 58 0 0
Motivation of pupils and teacher 75 92 7 8 0 0 0 0
School targets 41 50 41 50 0 0 0 0
School policies, rules and regulation 7 8 75 92 0 0 0 0

Source: Field data, (2020)

The results in Table 1 indicate that 50 % of the
respondents were of the view that pupils’ attendance and
discipline were often discussed while 42 % indicated that
they were sometimes discussed. This shows that this item
was rarely put in the committee agenda list for discussion.
It could also mean that when the item is listed as an item
to be deliberated upon, some parents are not in attendance
on that day and vice versa. This could be the reason for
this response. Table 1 also shows that the item of students,
discipline and attendance was not always discussed. This
is pathetic as it points to a situation where management
committee does focus on ensuring that it deliberates
regularly on student discipline issues. Pupils are likely not
to do well in school if their discipline is not monitored.
Reports presented to the school committee by a teacher in
charge of discipline would help the school committee to
understand the situation and come up with a policy to deal
with the situation. This would in return contribute to
improved performance in primary schools.

On the issue of pupils, academic achievement, table 1
shows that 93% of the parents were of the view that it is
often discussed. This is not good for the pupils; parents
need to demand for reports of pupils results to be present
regularly. This will help them to come up with
intervention measures before it is late. This intervention
measures could include talking to parents of a pupil who
has academic challenges and resolving the issue. It could
also mean talking to the subject teacher to find out why a
certain pupil is not doing well in a certain subject. This
reduces blame game when the results are released and then
the blame game begin. For a school to excel there is need
for partnership between teachers and school committee.

Likewise, issues related to teaching and learning materials
(58%) and school infrastructure (58%) were not frequently
discussed; discussion on the use of school fund was also
(92%) while the issue of motivation of pupils and teachers
was often discussed. In an interview with one head teacher
he indicated that many parents skipped scheduled
committee meetings even after being sent an invitation
letter and reminded through phone calls.

These findings imply that there was limited opportunity
for parents to discuss critical issues related to the academic
achievement of their children. This finding agrees with
those of Kigobeet et al. (2019) who found out that
academic performance can improve with parent’s efficacy
and school invitations and that improvement in academic
performance is a product of teachers and parents coming
together respectively. Through school committees, parents
can easily fight for their children so that staffing and
allocation of financial resources favor their children and
this way they can be effective. The parents’
representatives in school committees are not in there may
be by favor they have been elected to represent other
parents and they must ensure that the voice of parents is
felt in those forums so that schools can achieve excellence.
The findings agree with Epstein (2009) who argues that
parental involvement is key to effective schools.

The findings also suggest that some parents don’t attend
meetings regularly. There is a need for head of schools to
encourage parents to attend committee meetings. By
absenting themselves they abandon a key responsibility
entrusted to them by other parents. The findings could also
imply that there is likely hood of some parents not being
invited to meetings as required by regulations, this is likely
to make the school management committee not effective.



Consequently, it implies that parents were represented by
one or two members in the school committee. This limits
their participation because some of the committee
meetings are also occasional. These findings are in line
with those of Kuboja (2019) who pointed out that in most
schools a great number of parents ‘representatives were
not attending school committee meetings hence leading to
a weak link between them and their teachers and
ultimately affecting the academic performance of their
children. Thus, lack of parental involvement led to
inability of parents to understand the needs of the learner
and provide an appropriate learning environment at home
(Bell, 2010).

5. Conclusion and Recommendations

5.1 Conclusion

The objective of the study was to establish effectiveness
of parental involvement in management of primary
schools. The study found that parents were not always
involved in making decisions at committee level. This was
either by omission or commission, resulting in lack of
effectiveness, which is clearly evident in poor academic
achievement in primary education in Kerywa district. The
school management committee meetings are rare and there
is also possibility that many school committee members
do not attend meetings by being absent hence not knowing
what is taking place. There is also possibility of school
head teachers working with only a few school committee
members who might be friendly. The findings also show
that important items like learners’ discipline are rarely
listed as agendas.

5.2 Recommendations

In the light of the study findings, the following
recommendations were made:

1. There is need to raise awareness in various
gatherings to address the issue of weak parental
involvement in school management committee.

2. Those elected should endeavor to attend school
committee meetings regularly in order to
represent the interests of other parents and
children. This will enable them to get first hand
reports on academic performance, teachers’
welfare, discipline and school finances.

3. There should be appropriate policies to deal with
the identified challenges for the sake of
improving quality of education in primary
schools and make the future lives of their
children better.
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